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District Profile
Demographics
345 School Dr
PO Box 100
Fredericksburg, PA 17026
(717)865-2117
Superintendent: Erik Bentzel
Director of Special Education: Ed Skoczen

Planning Process
The process followed to meet the mandated narrative for the PA Comprehensive Plan was one
of reviewing annual goals, curricular assessment, student statistical data, reading assessment,
professional development, special needs, teacher instruction, teacher supervision, teacher
evaluation, technology, co- and extra-curricular activities, and educational accomplishments.
Following the review process, which is an annual document, individual building principals and area
managers began to work with localized teams of people to highlight the areas that become the
primary sources for future decision-making.

This PA Comprehensive Plan will become an additional source for future decision-making.
Reaching high academic standards requires us to evaluate where we stand now, so we can map
strategies to move forward.

The PA Comprehensive Plan will provide us with much and varied data. We’ve taken the lead
in asking some tough questions concerning how a student’s life is improved by having gone to
school. Additionally, we have begun benchmarking what we want our students to know and
understand prior to moving forward.

The PA Comprehensive Plan will highlight the resources that are put into the school such as;
students, teachers, dollars, books and technology. The context or curriculum, class offerings and
course selections will also be addressed. Finally, the results which are the quantifiable
measurements of how students have done: grades, standards, other forms of authentic assessment,
and attendance will be measured and compared.
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The PA Comprehensive Plan will be used in a variety of ways. First, the data will be used to
improve teaching and learning, highlighting successes and turning challenges into opportunities.
The data will not be used to place blame or point fingers. Second, the report will be used to
disseminate data that is both useful and understandable for students, parents, teachers, school
board members, and the community. Third, the report will be the beginning of a deliberate circular
academic analysis that is designed to diagnose, prescribe, treat and monitor.

Changes already implemented as a result of this plan include but are not limited to;
professional development training in special education needs, integrating more technology into the
classroom, developing student learning outcomes, creating formative assessments in reading and
writing, reviewing Pennsylvania core standards, reduction of elementary class size, creation of an
early learning center, Keystone and PSSA prep and remediation classes.

All planning begins with vision and mission but most importantly passion. The visionary
planning process began in the Northern Lebanon School District fifteen (15) years ago with the
implementation of the Kids First, Progressive not Perfect, and Legacy of Unity vision statements.
This vision is both timeless and endless in its implementation.

Mission Statement

Mission Statement
"Building on time-honored traditions, our mission is to instruct, inspire, and challenge."

Vision Statement
The vision of the Northern Lebanon School District is &quot;Kids First, Progressive Not Perfect,
and A Legacy of Unity&quot;. We will place &quot;Kids First.&quot; This is not a teachable trait but more
of an educational attitude for all to embrace. Second, we are &quot;Progressive Not Perfect.&quot;
Progressiveness shows a desire to become better while Perfect shows a lack of openness to new ideas.
Third, we will &quot;Create a Legacy of Unity.&quot; Together the community, staff, students, and
parents create many great opportunities for all to cherish and remember. Our vision will be the guiding
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force behind our yearly goal development, curriculum revisions, program planning, budgetary
development, facility enhancement and educational training.

Shared Values
Time-Honored Traditions
In God We Trust
Quality Parental Partnerships
Collaboration with Community
Focus on Moral Absolutes
Importance of Noble Role Models
Recognition of Hard Work
Encouragement Matters
Commitment to Reading, Writing, and Arithmetic
Quality is Rewarded
Success for All
In God We Trust
Evidence of our country’s religious heritage is found carved into our state and national buildings and
monuments, and is found in each state constitution, the Declaration of Independence and the
writings and speeches of our founding fathers. We also find this evidence on our currency, in the
pledge to our flag and in many of our national holidays and days of observance. Therefore, we
believe it is very important to educate our students about this heritage in the appropriate subject
areas and allow for expressions of faith in school life, programs, and activities.
Quality Parental Partnerships
We believe it is necessary to establish a close partnership with parents and guardians throughout a
student’s school experience. If this is accomplished, we believe the student will have a better chance
of achieving his or her educational potential.
Collaboration with Community
We believe our schools must prepare students for life and work in our communities and that schools
should support and use community organizations and businesses in the educational process.
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Focus on Moral Absolutes
We believe there are moral absolutes. By establishing and administering a code of ethics that
consists of shared community values, we believe we are helping families instill a lifetime moral
compass into each student.
Importance of Noble Role Models
We believe students need to see positive role models and therefore we should strive to be role
models to the youth around us. We believe that our classes should highlight the people in our history
and contemporary life who exemplify this trait. We also believe it appropriate to counter the culture
which often glorifies those that are not good role models.
Recognition of Hard Work
We believe our national heritage shows that the good things in life take hard work, as evidenced by
the lives of the founders of our great country. Therefore, we believe in challenging students to set
high goals and standards. We encourage our staff to teach in a way that stretches and expands our
student’s educational horizons beyond what they ever imagined they could achieve.
Encouragement Matters
We believe a student’s learning experience should be positive and that words of encouragement
should be a regular part of each day. Nevertheless, we also believe that consequences for negative
behavior or actions are also needed at times to encourage positive behavior.
Commitment to Reading, Writing & Arithmetic
We believe in providing the best education possible by using the best available curriculum,
textbooks, trained staff and programs. We believe these tools must be applied successfully for each
student.
Quality is rewarded
We believe in rewarding quality and success through our grading system and other motivational
methods.
Success for All
We believe no matter what the student’s educational ability, that all students can achieve a measure
of success by doing their best, and that these successes should be celebrated.
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Educational Community
The Northern Lebanon School District was formed in 1956 and is comprised of six municipalities
which are Swatara Township, Union Township, Cold Spring Township, Bethel Township, East
Hanover Township, and Jonestown Borough. The district covers an area of 144 square miles and
encompasses a population of 15,243. Within the district there are over 4,600 acres of public lands,
four golf courses, two state parks, and many campgrounds. The Appalachian Trail passes through
the area. The enrollment of the district is approximately 2,400 students who are enrolled in one of
the district's four elementary schools, or middle/high schools. Major industries in the district
include: Tyco, SID Tools, Sherwin Williams, Ingram Micro, Farmer’s Pride Inc., BC Natural Chicken,
College Hill Poultry Inc., Swift Trucking, and Fort Indiantown Gap Military Base.
It is the obligation of our schools to provide for each student a sound basic education in those
fundamental skills necessary to succeed in the world, along with the opportunity to develop the
entire personality in accordance with individual aptitudes, interests, and abilities. This obligation
will be achieved through a program of studies and activities which will help the student to achieve
intellectual, vocational, physical, moral, spiritual, civic and social development. Each form of growth
will receive its proper emphasis to enable the student to enjoy the prospect of attaining a degree of
success and satisfaction as an adult.
Recognizing the needs of an ever changing community, our schools will make all necessary efforts to
help establish values and to maintain a program that reflects community values. Such a program
will be constantly up-dated in both content and requirements. Although the program must include
the memorization of certain basic facts, emphasis will be placed on the acquisition of reading and
mathematical skills, problem-solving techniques, the process of critical analysis, and creative
thinking. Our schools recognize their role in developing socially acceptable attitudes and in
instilling within each one of its students a feeling of self-respect and self-confidence. The acquisition
of self-respect enables the student to gain respect for other individuals and all segments of his
community. Realizing that economic self-sufficiency is a critical element in establishing one's selfrespect, our schools are obligated to teach useful skills and to implement the concepts of career
education and guidance programs to aid each student in making an appropriate career choice.
Recognizing the worth of each student, our schools assist them in developing to his or her full
potential so he or she may find life a rewarding and enriching experience.

Planning Committee
Name
Dr. Erik Bentzel
Brad Reist
William Vogt

Role
Administrator : Professional Education Special
Education
Administrator : Professional Education Schoolwide
Plan
Administrator : Professional Education Schoolwide
Plan
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Amy Sell
Laura Kreiser
Kim McFeaters
Wendy Reardon
Lena Royer
Jennie Upton
Kristen Schaffer
Wendy Flowers-Kline
Michelle Fure
Sherry Halcovich
Brooke Bomberger
Mardelle Bouchette
Kristin Hoffer
Jennifer Hornberger
Andrew Lindberg
Nicole Long
Victoria Saltzer
Amy Shirk
Renee Tobias
Mrs. Lora Varvel
Katie Webb
Denise Williams
Michelle Brewer
Monica Shuey
Jon Burkholder
Melissa Vogel
Mrs. Deb Bollinger
Mrs. Lori Zerbe
Diane Hurst

Board Member
Community Representative : Professional
Education
Community Representative : Professional
Education
Community Representative
Community Representative
Ed Specialist - Other : Professional Education
Special Education
Ed Specialist - School Counselor
Ed Specialist - School Nurse : Professional
Education
Ed Specialist - School Nurse
Ed Specialist - School Psychologist
Elementary School Teacher - Regular Education
Elementary School Teacher - Regular Education :
Professional Education
Elementary School Teacher - Regular Education
Elementary School Teacher - Regular Education
Elementary School Teacher - Regular Education
Elementary School Teacher - Regular Education
Elementary School Teacher - Regular Education
Elementary School Teacher - Regular Education
Elementary School Teacher - Regular Education
Elementary School Teacher - Regular Education :
Professional Education
Elementary School Teacher - Regular Education
Elementary School Teacher - Regular Education :
Professional Education Special Education
Elementary School Teacher - Special Education
Elementary School Teacher - Special Education
High School Teacher - Regular Education
High School Teacher - Regular Education :
Professional Education
High School Teacher - Special Education :
Professional Education Special Education
High School Teacher - Special Education :
Professional Education Special Education
Intermediate Unit Staff Member
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Mr. Mark Opreska
Holly Plummer
Josh Wagner
Emily Artz
Natalie Groff
Linda Kubica
Ann-Marie Rathmell
Mr. Stefan Wentling
Ed Skoczen
Mrs. Kelita Gehres

Middle School Teacher - Regular Education :
Professional Education Special Education
Middle School Teacher - Regular Education :
Professional Education
Middle School Teacher - Regular Education
Parent : Professional Education
Parent
Parent
Parent : Professional Education
Parent : Professional Education Special Education
Student Services Director/Specialist : Professional
Education Special Education Schoolwide Plan
Virtual Academy Coordinator : Professional
Education
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Core Foundations
Standards
Mapping and Alignment
Elementary Education-Primary Level
Standards

Mapping

Alignment

Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies,
Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
Early Childhood Education: Infant-Toddler⟶Second
Grade
English Language Proficiency
Interpersonal Skills
School Climate

Developing
Developing
Developing
Developing

Developing
Developing
Developing
Accomplished

Developing

Accomplished

Developing
Non Existent
Developing
Non Existent
Developing
Developing
Developing
Developing
Non Existent
Non Existent
Non Existent

Accomplished
Non Existent
Developing
Non Existent
Developing
Developing
Developing
Developing
Non Existent
Non Existent
Non Existent

Developing

Developing

Developing
Non Existent
Non Existent

Developing
Non Existent
Non Existent

Explanation for standard areas checked "Needs Improvement" or "Non Existent":
Non-existent was marked for areas with no formal curriculum at the elementary level.
Elementary Education-Intermediate Level
Standards

Mapping

Alignment

Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies,

Developing
Developing
Developing
Developing
Developing

Developing
Developing
Developing
Accomplished
Accomplished
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Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills
School Climate

Developing
Non Existent
Developing
Non Existent
Developing
Developing
Developing
Developing
Non Existent
Non Existent
Developing
Developing
Non Existent
Non Existent

Accomplished
Non Existent
Developing
Non Existent
Developing
Developing
Developing
Developing
Non Existent
Non Existent
Developing
Developing
Non Existent
Non Existent

Explanation for standard areas checked "Needs Improvement" or "Non Existent":
Non-existent was marked for areas with no formal curriculum at the elementary level.
Middle Level
Standards

Mapping

Alignment

Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies,
Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills
School Climate
World Language

Accomplished
Accomplished
Accomplished
Accomplished

Accomplished
Accomplished
Accomplished
Accomplished

Accomplished

Accomplished

Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Developing
Developing
Developing
Developing
Accomplished
Developing
Accomplished

Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Developing
Developing
Developing
Developing
Accomplished
Developing
Accomplished
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Explanation for standard areas checked "Needs Improvement" or "Non Existent":
Not applicable
High School Level
Standards

Mapping

Alignment

Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies,
Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills
School Climate
World Language

Developing
Developing
Developing
Developing

Developing
Developing
Developing
Developing

Developing

Developing

Accomplished
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Non Existent
Non Existent
Developing
Developing
Developing
Developing
Developing

Accomplished
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Non Existent
Non Existent
Developing
Developing
Developing
Developing
Developing

Explanation for standard areas checked "Needs Improvement" or "Non Existent":
No curriculum at this time to match Alternate Academic Content Standards for Math or
Reading. Instruction is based on individual IEP goals.

Adaptations
Elementary Education-Primary Level
Checked answers
 PA Core Standards: English Language Arts
 PA Core Standards: Literacy in History/Social Studies, Science and Technical Subjects
 PA Core Standards: Mathematics
Unchecked answers
None.
Elementary Education-Intermediate Level
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Checked answers
 PA Core Standards: English Language Arts
 PA Core Standards: Literacy in History/Social Studies, Science and Technical Subjects
 PA Core Standards: Mathematics
Unchecked answers
None.
Middle Level
Checked answers














Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies, Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education

Unchecked answers
None.
High School Level
Checked answers
 PA Core Standards: English Language Arts
 PA Core Standards: Literacy in History/Social Studies, Science and Technical Subjects
 PA Core Standards: Mathematics
Unchecked answers
None.
Explanation for any standards checked:
As part of our curriculum writing process, we worked to develop, expand and improve the
existing PA academic standards to include student expectations, speciic content,
assessments, and resources.

Curriculum
Planned Instruction
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Elementary Education-Primary Level
Curriculum Characteristics
Objectives of planned courses, instructional units or interdisciplinary
studies to be achieved by all students are identified for each subject area.
Content, including materials and activities and estimated instructional
time to be devoted to achieving the academic standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards
are identified.
Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.

Status
Developing
Developing
Developing
Developing

Processes used to ensure Accomplishment:

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How
the LEA plans to address their incorporation:
Not applicable
Elementary Education-Intermediate Level
Curriculum Characteristics
Objectives of planned courses, instructional units or interdisciplinary
studies to be achieved by all students are identified for each subject area.
Content, including materials and activities and estimated instructional
time to be devoted to achieving the academic standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards
are identified.
Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.

Status
Developing
Developing
Developing
Developing

Processes used to ensure Accomplishment:
This narrative is empty.

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How
the LEA plans to address their incorporation:
Not applicable
Middle Level
Curriculum Characteristics
Objectives of planned courses, instructional units or interdisciplinary

Status
Accomplished
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studies to be achieved by all students are identified for each subject area.
Content, including materials and activities and estimated instructional
time to be devoted to achieving the academic standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards
are identified.
Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.

Accomplished
Accomplished
Accomplished

Processes used to ensure Accomplishment:
An ongoing four year curriculum development process is followed by all district staff and
approved by the school board. Daily lesson plans include essential questions and
objectives, scope, sequence, activities, and assessments.

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How
the LEA plans to address their incorporation:
Not applicable
High School Level
Curriculum Characteristics
Objectives of planned courses, instructional units or interdisciplinary
studies to be achieved by all students are identified for each subject area.
Content, including materials and activities and estimated instructional
time to be devoted to achieving the academic standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards
are identified.
Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.

Status
Developing
Developing
Developing
Developing

Processes used to ensure Accomplishment:
We have an existing four year curriculum writing cycle. We develop common unit
assessments. Teachers are required to weekly post standards-based lesson plans, as well as
identify and post essential questions daily.

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How
the LEA plans to address their incorporation:
Not applicable

Modification and Accommodations
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Explain how planned instruction contains modifications and accommodations that allow all
students at all mental and physical ability levels to access and master a rigorous standards
aligned curriculum.


Collaboration with special education teachers (IEP accommodations incorporated)



Tiered instruction with reading specialists



Ubiquitous access to curriculum materials and resources through Schoology.



Differentiated small groups in reading and math at the elementary level



Review of student progress through data meetings and use of EdInsight



Frequent progress monitoring of all low achieving students



In conjunction with our special education staff, regular education teachers
create/develop accommodations based on specially designed instruction identified in each
individual student's IEP



Teachers have been trained in providing instruction that differentiates the process,
product, and/or content based on the needs and abilities of every student. This
differentiation allows students to make progress toward mastery of our standards-aligned
curriculum. Should a particular student be in need of IEP or 504 accommodations, highlyqualified professionals, in a partnership with parents, develop these accommodations
specially-tailored to the needs of the student. These accommodations are provided on a
daily basis.

Instruction
Instructional Strategies
Checked Answers
 Formal classroom observations focused on instruction
 Walkthroughs targeted on instruction
 Annual Instructional evaluations
 Peer evaluation/coaching
 Instructional Coaching
Regular Lesson Plan Review
Checked Answers
 Administrators
Unchecked Answers
 Building Supervisors
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Department Supervisors
Instructional Coaches
Not Reviewed

Provide brief explanation of LEA's process for incorporating selected strategies.


Framework for Teaching certification - administrators trained in PAEtep
observation/evaluation strategies



Revised Supervision Plan prior to 2017-18



Instructional coaching provided to some schools through an outside agency



Peer evaluation is part of the differentiated supervision model

Provide brief explanation for strategies not selected and how the LEA plans to address their
incorporation.
Instructional coaching is a resource that is proven to have a long-lasting and measurable
impact on teaching and learning. At the secondary level, we have a virtual teaching position
who can also serve in technology coaching role. This resource will continue to expand but
currently supports the learning platform Schoology and provides Chromebook app support
for the 1:1 initiative. This position also attends county level integration meetings.

Responsiveness to Student Needs
Elementary Education-Primary Level
Instructional Practices
Structured grouping practices are used to meet student needs.
Flexible instructional time or other schedule-related practices are used
to meet student needs.
Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

Status
Full
Implementation
Full
Implementation
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms

If necessary, provide further explanation. (Required explanation if column selected was
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Starting in 2018-19, all elementary regular education teachers will have common planning
time across the district.
Grades K-5 finished their first year of utilizing new ELA programs. Coaches have continued
to come in to evaluate instructional practices in K-2 and will continue to do so in the
upcoming year.
The district will be transitioning to standards based report cards in 2018-19. This will help
drive more consistency with instructional practices and common assessments.
An IU representative will be visiting the district October 8 to train teachers on standards
based report cards.
Elementary Education-Intermediate Level
Instructional Practices
Structured grouping practices are used to meet student needs.
Flexible instructional time or other schedule-related practices are used
to meet student needs.
Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

Status
Full
Implementation
Full
Implementation
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms

If necessary, provide further explanation. (Required explanation if column selected was
Starting in 2018-19, all elementary regular education teachers will have common planning
time across the district.
Grades K-5 finished their first year of utilizing new ELA programs. Coaches have continued
to come in to evaluate instructional practices in K-2 and will continue to do so in the
upcoming year.
The district will be transitioning to standards based report cards in 2018-19. This will help
drive more consistency with instructional practices and common assessments.
An IU representative will be visiting the district October 8 to train teachers on standards
based report cards.
Middle Level
Instructional Practices
Structured grouping practices are used to meet student needs.
Flexible instructional time or other schedule-related practices are used
to meet student needs.
Differentiated instruction is used to meet student needs.

Status
Implemented in
50% or more of
district
classrooms
Full
Implementation
Implemented in
50% or more of
district
classrooms
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A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

Full
Implementation

If necessary, provide further explanation. (Required explanation if column selected was
The middle school schedule has creating teaming in grade 6. This plan increases the time for
ELA and math instruction. The schedule also increases the time for math instruction in
grade seven. Learning support will include a combination of in-class support and
replacement instruction, depending on individual need.
High School Level
Instructional Practices
Structured grouping practices are used to meet student needs.
Flexible instructional time or other schedule-related practices are used
to meet student needs.
Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

Status
Implemented in
50% or more of
district
classrooms
Full
Implementation
Full
Implementation
Implemented in
50% or more of
district
classrooms

If necessary, provide further explanation. (Required explanation if column selected was
This narrative is empty.

Recruitment
Describe the process you implement to recruit and assign the most effective and highly
qualified teachers in order to meet the learning needs of students who are below
proficiency or are at risk of not graduating.


Competitive salary



Hiring procedures require certifications allowing only highly qualified teachers



Hire based on merit only



Hiring practices follow school policy



Build interview teams based on a matrix that determines the team components.



Utilize a matrix and standard questions in the interview process.
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Assessments
Local Graduation Requirements
Course Completion
Total Courses
English
Mathematics
Social Studies
Science
Physical Education
Health
Music, Art, Family &
Consumer Sciences,
Career and Technical
Education
Electives
Minimum % Grade
Required for Credit
(Numerical Answer)

SY 19/20

SY 20/21

SY 21/22

24.00
4.00
3.00
3.00
3.00
1.50
0.50

24.00
4.00
3.00
3.00
3.00
1.50
0.50

24.00
4.00
3.00
3.00
3.00
1.50
0.50

0.50

0.50

0.50

8.50

8.50

8.50

60.00

60.00

60.00

Graduation Requirement Specifics
We affirm that our entity requires demonstration of proficiency or above in each of the
following State academic standards: English Language Arts and Mathematics, Science and
Technology and Environment and Ecology, as determined through any one or a
combination of the following:Checked answers


Completion of secondary level coursework in English Language Arts (Literature),
Algebra I and Biology in which a student demonstrates proficiency on the associated
Keystone Exam or related project-based assessment if § 4.4(d)(4) (relating to
general policies) applies.

Unchecked answers


Locally approved and administered assessments, which shall be independently and
objectively validated once every 6 years. Local assessments may be designed to
include a variety of assessment strategies listed in ? 4.52(c) and may include the use
of one or more Keystone Exams. Except for replacement of individual test items that
have a similar level of difficulty, a new validation is required for any material
changes to the assessment. Validated local assessments must meet the following
standards:
I.

Alignment with the following State academic standards: English Language
Arts (Literature and Composition); Mathematics (Algebra I) and
Environment and Ecology (Biology).
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II. Performance level expectations and descriptors that describe the level of
performance required to achieve proficiency comparable to that used for the
Keystone Exams.
III. Administration of the local assessment to all students, as a requirement for
graduation, except for those exempted by their individualized education
program under subsection (g), regarding special education students, or
gifted individualized education plan as provided in ? 16.32 (relating to
GIEP).
IV. Subject to appropriations provided by law, the cost to validate local
assessments shall be evenly divided between the school district, AVTS or
charter school, including a cyber-charter school, and the Department. If the
Department does not provide sufficient funding to meet its share, local
assessments submitted for validation shall be deemed valid until a new
validation is due to the Department.
V. The Department will establish a list of entities approved to perform
independent validations of local assessments in consultation with the Local
Assessment Validation Advisory Committee as provided in ? 4.52(f).
VI. School boards shall only approve assessments that have been determined to
meet the requirements of this subsection by an approved entity performing
the independent validation. If a school district, AVTS or charter school,
including a cyber-charter school, uses a local assessment that has not been
independently validated, the Secretary will direct the school entity to
discontinue its use until the local assessment is approved through
independent validation by an approved entity.


Completion of an Advanced Placement exam or International Baccalaureate exam
that includes academic content comparable to the appropriate Keystone Exam at a
score established by the Secretary to be comparable to the proficient level on the
appropriate Keystone Exam.



Not Applicable. Our LEA does not offer High School courses.

Local Assessments
Standards

WA

TD

Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English
Language Arts
PA Core Standards: Literacy in
History/Social Studies, Science and

X

X
X
X

NAT

DA

PSW

Other

X
X

X
X
X

X

X

X

X

X

X

X

X
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Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical
Education
History
Science and Technology and
Engineering Education
World Language

X
X
X
X
X

X

X

X

X

X
X
X
X
X
X

X

X

X

X

X

X

X

X

X

Methods and Measures
Summative Assessments
Summative Assessments
Math Topic Tests
Math Cummulative Tests
Independent Comprehension Assessments
Midterm and Final Exam
PSSA, Keystone Algebra I, Curriculum Based

EEP

EEI

ML

HS

X
X
X

X
X
X

X
X

X
X

X

X
X

ML

HS

Benchmark Assessments
Benchmark Assessments
Study Island - Math and Reading
AIMSweb

EEP

EEI

X

X
X

X

EEP

EEI

ML

HS

X

X

X

X

EEP

EEI

ML

HS

X
X

X
X
X
X

X

X

Formative Assessments
Formative Assessments
Curriculum-based assessments
Diagnostic Assessments
Diagnostic Assessments
Qualitative Reading Inventory (QRI)
Woodcock Reading Mastery
CDT
AIMSweb

X

X
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Validation of Implemented Assessments
Validation Methods
External Review
Intermediate Unit Review
LEA Administration Review
Building Supervisor Review
Department Supervisor Review
Professional Learning Community Review
Instructional Coach Review
Teacher Peer Review
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X

X

X
X
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X

X

X
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Provide brief explanation of your process for reviewing assessments.


Teacher collaboration and review of assessments during grade level meetings



Assessments submitted to adminstration for approval at the elementary level



Department chairs work with colleagues in development of common assessments



PLC's meet to develop assessments that are aligned to standards



Curriculum assessments within the curriculum document are reviewed by the
administration, director, superintendent, and school board.



Building principal reviews the daily lesson plans.

Development and Validation of Local Assessments
If applicable, explain your procedures for developing locally administered assessments and
how they are independently and objectively validated every six years.
Not applicable

Collection and Dissemination
Describe your system to collect, analyze and disseminate assessment data efficiently and
effectively for use by LEA leaders and instructional teams.


Data is collected and reported for each student at the elementary level on district
created data sheets



Quarterly data meetings to review with teachers at the elementary and secondary
level

23


Ed Insight serves as data warehouse for all student data at the secondary level.
Teachers use Ed Insight to create/develop data reports used to guide instruction



Each teacher has access to student assessment data through the student data
management systems. These include On-Hands Schools and Success For All.



Middle Level also utilizes in-house staff to analyze school-wide data and
disseminate the information to all of the teachers.

Data Informed Instruction
Describe how information from the assessments is used to assist students who have not
demonstrated achievement of the academic standards at a proficient level or higher.



Elementary level uses data team discussions to match students with appropriate
interventions
Teachers use data to reteach and remediate



Assessment data is used to identify individual and collective strengths and
weaknesses to plan and provide additional support both in the classroom and in virtual
courses



Teachers use general and specific trends in the analyzed data to embed instrutional
opportunities into daily activities.

Assessment Data Uses
Assessment Data Uses
Assessment results are reported out by PA
assessment anchor or standards-aligned learning
objective.
Instructional practices are identified that are linked to
student success in mastering specific PA assessment
anchors, eligible content or standards-aligned
learning objectives.
Specific PA assessment anchors, eligible content or
standards-aligned learning objectives are identified
for those students who did not demonstrate sufficient
mastery so that teachers can collaboratively create
and/or identify instructional strategies likely to
increase mastery.
Instructional practices modified or adapted to
increase student mastery.
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X
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Provide brief explanation of the process for incorporating selected strategies.




Use of Study Island to identify PA assessment achors needing masteryat the
elementary level
Use of data reports to provide appropriate levels of support/remediation
"Best Practices" folder available on curriculum drive for teachers to share best
practices with colleagues



Student management software.



Lesson planning and principal review.



Department meetings and PLC's.

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.


Use of coaching and walkthroughs to assist teachers at the elementary level

Distribution of Summative Assessment Results
Distribution Methods
Course Planning Guides
Directing Public to the PDE & other Test-related
Websites
Individual Meetings
Letters to Parents/Guardians
Local Media Reports
Website
Meetings with Community, Families and School Board
Mass Phone Calls/Emails/Letters
Newsletters
Press Releases
School Calendar
Student Handbook
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X
X

X

EEI

X
X

X

Provide brief explanation of the process for incorporating selected strategies.


Individual parent-teacher conferences held yearly
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X

X
X
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Correspondence and additional individual meetings held as needed



Guidance distributes course planning guides via website



Website has links to PDE and testing websites



Guidance meets with individual students to discuss course planning



letters sent home regarding assessment results



Annual report on the "State of the District" posted on website.

Provide brief explanation for strategies not selected and how the LEA plans to address their
incorporation.


Develop a plan to distribute information about summative assessments to the public

Safe and Supportive Schools
Assisting Struggling Schools
Describe your entity’s process for assisting schools that either do not meet the annual
student achievement targets or experience other challenges, which deter student
attainment of academic standards at a proficient level or higher.
If your entity has no struggling schools, explain how you will demonstrate continued
growth in student achievement.


Two elementary schools currently not meeting the achievement targets are working
with the Intermediate Unit to provide instructional coaching for teachers



Implementation of small group differentiated instruction in math at the elementary
level



Increased use of PA Core aligned materials and resources for practice (bellringers,
non-fiction guided reading books, Study Island)



Increased teacher collaboration time through district grade level meetings at the
elementary level



Increased teacher collaboration time through secondary department meetings
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Increased use of walkthroughs to monitor teaching at the elementary and secondary
level



Development of additional remedial courses, both in school an virtually



Credit recovery options available via summer school

Programs, Strategies and Actions
Programs, Strategies and Actions
Biennially Updated and Executed Memorandum of
Understanding with Local Law Enforcement
School-wide Positive Behavioral Programs
Conflict Resolution or Dispute Management
Peer Helper Programs
Safety and Violence Prevention Curricula
Student Codes of Conduct
Comprehensive School Safety and Violence
Prevention Plans
Purchase of Security-related Technology
Student, Staff and Visitor Identification Systems
Placement of School Resource Officers
Student Assistance Program Teams and Training
Counseling Services Available for all Students
Internet Web-based System for the Management of
Student Discipline
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Explanation of strategies not selected and how the LEA plans to address their
incorporation:


Elementary level will utilize the RtII model for behavior, which will include team
meetings to address concerns



Secondary guidance investigating opportunity to implement a peer helper program



Middle level does not have a specific curriculum for safety and violence prevention.
This informaiton is disseminated within our safety procedures and our student prevention
programs.

Screening, Evaluating and Programming for Gifted Students
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Describe your entity’s awareness activities conducted annually to inform the public
of the gifted education services and programs offered (newspaper, student
handbooks, school website, etc.)


At the elementary level, students test scores are screened for possible gifted
students by the school pyschologists and the guidance counselor. Teachers and parents may
also recommend screening for gifted students. School psychologists screen students who
are recommended, using a point rubric. Those students who meet the qualifications of the
screening are recommended for psychological testing



Gifted services information is posted on teh district website and additonal
information is shared during parent conferences and parent information nights. Annual
public notice is also provided in local media venues.



At the elementary level, the gifted program is a hybrid push-in/pull-out program
where students meet with the gifted teacher. During the pull-out times special projects and
activities are facilitated to meet individual student needs.



At secondary level, potential gifted children are identified through
recommendations from parents, teachers, or administrators. The screening process
involves reviewing multiple markers of academic success, leadership, and creativity, as well
as IQ score. Screening completed by school psychologist.



Middle school students meet twice per six day cycle, focusing on individual and
group enrichment activities based on interests. High school students meet when their
schedule permits, with a focus on individual and group enrichment projects based on career
or post secondary interests.

Describe your entity’s process for locating students who are thought to be gifted and
may be in need of specially designed instruction (screening).


At the elementary level, students test scores are screened for possible gifted
students by the school pyschologists and the guidance counselor. Teachers and parents may
also recommend screening for gifted students. School psychologists screen students who
are recommended, using a point rubric. Those students who meet the qualifications of the
screening are recommended for psychological testing. Beginning the 2018-2019 school year
the district will begin screening all 2nd grade students as an intitial screening step in the
identification of gifted/talented students.

Describe your entity’s procedures for determining eligibility (through multiple
criteria) and need (based on academic strength) for potentially mentally gifted
students (evaluation).
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The district uses a multi-tiered criteria of elgibility for students to qualify for
sevices. The multiple criteria process takes into account students who may demonstrate
gifted or talented ability in a variety of content or subject areas. Other criteria used in
determining screening or eligibility are teacher reccomendations, student grades,
performance on standardized testing, and other curriculum based assessments.

Describe the gifted programs* being offered that provide opportunities for
acceleration, enrichment or both. *The word "programs" refers to the continuum of
services, not one particular option.


At the elementary level, the gifted program is a hybrid push-in/pull-out program
where students meet with the gifted teacher. During the pull-out times special projects and
activities are facilitated to meet individual student needs.



At secondary level, potential gifted children are identified through
recommendations from parents, teachers, or administrators. The screening process
involves reviewing multiple markers of academic success, leadership, and creativity, as well
as IQ score. Screening completed by school psychologist.



Middle school students meet twice per six day cycle, focusing on individual and
group enrichment activities based on interests. High school students meet when their
schedule permits, with a focus on individual and group enrichment projects based on career
or post secondary interests.

Developmental Services
Developmental Services
Academic Counseling
Attendance Monitoring
Behavior Management Programs
Bullying Prevention
Career Awareness
Career Development/Planning
Coaching/Mentoring
Compliance with Health Requirements –i.e.,
Immunization
Emergency and Disaster Preparedness
Guidance Curriculum
Health and Wellness Curriculum
Health Screenings
Individual Student Planning
Nutrition
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Orientation/Transition
RTII/MTSS
Wellness/Health Appraisal

X
X
X

X
X
X

X

X

Diagnostic, Intervention and Referral Services
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Accommodations and Modifications
Administration of Medication
Assessment of Academic Skills/Aptitude for Learning
Assessment/Progress Monitoring
Casework
Crisis Response/Management/Intervention
Individual Counseling
Intervention for Actual or Potential Health Problems
Placement into Appropriate Programs
Small Group Counseling-Coping with life situations
Small Group Counseling-Educational planning
Small Group Counseling-Personal and Social
Development
Special Education Evaluation
Student Assistance Program

X
X
X
X

X
X
X
X

X
X
X
X
X
X

X
X
X
X
X
X
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Explanation of developmental services:
This narrative is empty.

Diagnostic, Intervention and Referral Services

Explanation of diagnostic, intervention and referral services:
This narrative is empty.

Consultation and Coordination Services
Consultation and Coordination Services
Alternative Education
Case and Care Management
Community Liaison
Community Services Coordination (Internal or
External)
Coordinate Plans
Coordination with Families (Learning or Behavioral)
Home/Family Communication
Managing Chronic Health Problems
Managing IEP and 504 Plans
Referral to Community Agencies

X
X
X
X
X

X
X
X
X
X
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Staff Development
Strengthening Relationships Between School
Personnel, Parents and Communities
System Support
Truancy Coordination
Contracted social worker

X

X

X

X

X

X

X

X

X
X

X
X

X
X

X
X
X
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Explanation of consultation and coordination services:
This narrative is empty.

Communication of Educational Opportunities
Communication of Educational Opportunities
Course Planning Guides
Directing Public to the PDE & Test-related Websites
Individual Meetings
Letters to Parents/Guardians
Local Media Reports
Website
Meetings with Community, Families and Board of
Directors
Mass Phone Calls/Emails/Letters
Newsletters
Press Releases
School Calendar
Student Handbook

Communication of Student Health Needs
Communication of Student Health Needs
Individual Meetings
Individual Screening Results
Letters to Parents/Guardians
Website
Meetings with Community, Families and Board of
Directors
Newsletters
School Calendar
Student Handbook

Frequency of Communication
Elementary Education - Primary Level
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 More than once a month
Elementary Education - Intermediate Level
 More than once a month
Middle Level
 More than once a month
High School Level
 More than once a month

Collaboration for Interventions
Describe the collaboration between classroom teachers and individuals providing
interventions regarding differing student needs and academic progress.






Classroom teachers collaborate with those providing interventions formally through
RtII meetings which are held quarterly. There is also frequent information collaboration
between these individuals on a daily to weekly basis.
Weekly lesson plan consultation
Face to face meetings as necessary to identify best ways to collaboratively meet
students' needs
weekly email checks on students' progress



scheduled group meetings as needed involving all individuals involved in student's
academic program



Middle level - Collaboration occurs in a face-to-face manner as well as through
active and passive technology solutions. Each interventionist is available to meet every day
before school with classroom teachers, and nearly every day consists of this sort of
collaboration. In addition, interventionists hve access to individual student grades, which
describe student progress on a day-to-day basis. Should the need arise for either the
classroom teacher or the interventionist to gather information or communicate quickly,
email and instant messaging solutions are employed to assist with this need.

Community Coordination
Describe how you accomplish coordination with community operated infant and toddler
centers, as well as preschool early intervention programs. In addition, describe the
community coordination with the following before or after school programs and services
for all grade levels, including pre-kindergarten, if offered, through grade 12.
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1.
2.
3.
4.

Child care
After school programs
Youth workforce development programs
Tutoring



A meeting was planned at the elementary level with area daycares/preschools to
review expectations for incoming kindergarten students.



Yearly Early Intervention services meetings are held to coordinate services as
students begin kindergarten



Elementary coordinates with the YMCA's School Aged Child Care program which is
currently available at one elementary school



Schools to Work opportunities coordinated through coordinator of special services



Job trainer coordinates workforce development opportunities with local businesses



Guidance coordinates tutoring opportunities, advertising through community
publications

Preschool Agency Coordination
Explain how the LEA coordinates with agencies that serve preschool age children with
disabilities.
1. Address coordination activities designed to identify and serve children with
disabilities and the supports and accommodations available to ensure both physical
and programmatic access.
2. Address pre-kindergarten programs operated directly by the LEA and those
operated by community agencies under contract from the LEA.
3. Describe how the LEA provides for a smooth transition from the home setting and
any early childhood care or educational setting the students attend, to the school
setting.


We collaborate with Head Start by coordinating our schedules to accommodate
those students for lunch



Early Intervention meetings are held for all incoming students who have disabilities
and are receiving services

Materials and Resources

33

Description of Materials and Resources
Elementary Education-Primary Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to level
and demonstrates relationships among fundamental concepts and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse levels of
student motivation, performance and educational needs

Status
Developing
Developing
Developing
Developing

Provide explanation for processes used to ensure Accomplishment.


Materials and resources used at the elementary level are selected after much
collaboration and research into the products recommended

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA
plans to address their incorporation:
This narrative is empty.
Elementary Education-Intermediate Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to level
and demonstrates relationships among fundamental concepts and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse levels of
student motivation, performance and educational needs

Status
Developing
Developing
Developing
Developing

Provide explanation for processes used to ensure Accomplishment.
Materials and resources used at the elementary level are selected after much collaboration
and research into the products recommended

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA
plans to address their incorporation:
This narrative is empty.
Middle Level
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Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to level
and demonstrates relationships among fundamental concepts and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse levels of
student motivation, performance and educational needs

Status
Accomplished
Developing
Developing
Developing

Provide explanation for processes used to ensure Accomplishment.
Science and math alignment has taken the top priority. In both disciplines, courses were
reviewed and adapted to better meet the needs of all students in grades 6-12.

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA
plans to address their incorporation:
This narrative is empty.
High School Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to level
and demonstrates relationships among fundamental concepts and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse levels of
student motivation, performance and educational needs

Status
Developing
Developing
Developing
Developing

Provide explanation for processes used to ensure Accomplishment.


Established process for adopting all educational materials including identifying
correlation to approved curriculum. This process involves approval from curriculum
coordinator, director of educational services, superintendent, and school board.



Science and math alignment has taken the top priority. In both disciplines, courses
were reviewed and adapted to better meet the needs of all students in grades 6-12.

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA
plans to address their incorporation:
This narrative is empty.
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SAS Incorporation
Elementary Education-Primary Level
Standards
Arts and Humanities
Career Education and Work
Civics and Government

PA Core Standards: English Language Arts

PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects

PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography

Health, Safety and Physical Education

History

Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students

Status
Level of
Implementation
is Unknown
Level of
Implementation
is Unknown
Level of
Implementation
is Unknown
Implemented in
50% or more of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
50% or more of
district
classrooms
Not Applicable
Level of
Implementation
is Unknown
Not Applicable
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Not Applicable
Not Applicable
Not Applicable
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Early Childhood Education: Infant-Toddler&rarr;Second Grade
English Language Proficiency
Interpersonal Skills
School Climate

Level of
Implementation
is Unknown
Level of
Implementation
is Unknown
Not Applicable
Not Applicable

Further explanation for columns selected "


The elementary level primarily incorporates SAS Materials and Resouces for both
reading and math. Other areas for which we have curricula may use it occassionally. Areas
marked as NA do not have specific curricula at this level.

Elementary Education-Intermediate Level
Standards
Arts and Humanities
Career Education and Work
Civics and Government

PA Core Standards: English Language Arts

PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects

PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography

Status
Level of
Implementation
is Unknown
Level of
Implementation
is Unknown
Level of
Implementation
is Unknown
Implemented in
50% or more of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
50% or more of
district
classrooms
Not Applicable
Level of
Implementation
is Unknown
Not Applicable
Implemented in
less than 50% of
district
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Health, Safety and Physical Education

History

Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills
School Climate

classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Not Applicable
Not Applicable
Not Applicable
Level of
Implementation
is Unknown
Not Applicable
Not Applicable

Further explanation for columns selected "
The elementary level primarily incorporates SAS Materials and Resouces for both reading
and math. Other areas for which we have curricula may use it occassionally. Areas marked
as NA do not have specific curricula at this level.
Middle Level
Standards
Arts and Humanities

Career Education and Work

Civics and Government

PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects

Status
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
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PA Core Standards: Mathematics

Economics

Environment and Ecology

Family and Consumer Sciences

Geography

Health, Safety and Physical Education

History

Science and Technology and Engineering Education

Alternate Academic Content Standards for Math

Alternate Academic Content Standards for Reading

American School Counselor Association for Students

English Language Proficiency
Interpersonal Skills

classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
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district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms

School Climate

World Language

Further explanation for columns selected "
SAS materials are used to assist with curriculum development, but have not been used
extensively for classroom instruction.
High School Level
Standards
Arts and Humanities

Career Education and Work

Civics and Government

PA Core Standards: English Language Arts

PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects
PA Core Standards: Mathematics
Economics

Environment and Ecology
Family and Consumer Sciences

Status
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Full
Implementation
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
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Geography

Health, Safety and Physical Education

History

Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students

English Language Proficiency

Interpersonal Skills

School Climate

World Language

district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Not Applicable
Not Applicable
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms

Further explanation for columns selected "
Geography is not a stand alone course in the high school. Standards are incorporated into
other courses in the social sciences department. Alternate Academic Content Standards for
Math and Reading have not yet been adopted into current programming. Standards from
SAS incorporated into existing math courses, which are adapted as needed based on
individual student needs as outlined in IEPS.

Early Warning System
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The free PA Educator Dashboard Early Warning System and Intervention Catalog (PA
EWS/IC) utilizes the metrics of Attendance, Behavior and Course grades to identify students
who may be on a path to dropping out of school. Please indicate your selection of the
following options.
Not answered

Professional Education
Characteristics
District’s Professional Education Characteristics
Enhances the educator’s content knowledge in the
area of the educator’s certification or assignment.
Increases the educator’s teaching skills based on
effective practice research, with attention given to
interventions for struggling students.
Increases the educator's teaching skills based on
effective practice research, with attention given to
interventions for gifted students.
Provides educators with a variety of classroom-based
assessment skills and the skills needed to analyze and
use data in instructional decision making.
Empowers educators to work effectively with parents
and community partners.
District’s Professional Education Characteristics
Provides the knowledge and skills to think and plan
strategically, ensuring that assessments, curriculum,
instruction, staff professional education, teaching
materials and interventions for struggling students
are aligned to each other, as well as to Pennsylvania’s
academic standards.
Provides the knowledge and skills to think and plan
strategically, ensuring that assessments, curriculum,
instruction, staff professional education, teaching
materials and interventions for gifted students are
aligned to each other, as well as to Pennsylvania's
academic standards.
Provides leaders with the ability to access and use
appropriate data to inform decision making.
Empowers leaders to create a culture of teaching and
learning, with an emphasis on learning.
Instructs the leader in managing resources for
effective results.
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Provide brief explanation of your process for ensuring these selected characteristics.
All educators are encouraged to attend up to two days worth of professional development
opportunities outside of the district including but not limited to workshops, conferences,
seminars or presentations that are within the scope of their area of certification or
assignment. The district also pays for educators to take continuing education classes from
accredited colleges and universities that are within the scope of their certification or
assignment to expose them to current effective research practices to increase their teaching
skills.
Over the past year (2013-2014) educators and administrators have been involved with the
following professional development activities, conferences, workshops or courses:


A.L.I.C.E. Training on school safety for all district employees



Teacher Effectiveness training by IU13 staff members for all educators



Literacy Design Collaborative (LDC) for educators in the middle school to improve
assistance for implementing writing modules



PVAAS training for the elementary educators



Guided Reading best practices review for the elementary educators



Inclusionary best practices review from the IU13 for the elementary educators



Safe Crisis Management for various educators and administrators based on job
position



Training with Office of Vocational Rehabilitation for secondary special education
educators and secondary guidance counselors



Council for Exceptional Children Nation Conference attended by an educator



Special Education Network meeting through the IU13 attended by Special Services
Director and Special Education Consultant



Monthly Special Education trainings for district wide special education educators
help by the Special Services Director



Forage Crops Conference attended by Agricultural Education educators



Secondary Transition training from Pennsylvania Department of Education for
selected special education team



Project Based assessment development from Pennsylvania Department of Education
for biology educators




PowerSchool Training Academy
Family and Consumer Science state conference attended by family and consumer
science educators
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Flipped Classroom Conference attended by secondary educators



Social Studies Conference attended by secondary educators



Pennsylvania Association of School Nurses Conference attended by secondary staff



Pennsylvania State Association of Health, Physical Recreation and Dance Conference
attended by secondary educators



Keystone Exam training and webinars for secondary educators



Student Learning Objective (SLO) training at IU13 for administrators



IPAD Collaboration Day at the IU13 for various educators and administrators



Introduction to the Literacy Design Collaborative Framework for elementary
administrators



Three Autism Academy workshops through the IU13 on communication, managing
behavior and Applied Behavior Analysis for special education educator



Pennsylvania School Libraries Association Model Curriculum workshop for
educators



ACCESS PA Workshop



ELLS in Special Education Training



Instructional Technology/Media Integrator Workshop



Special Education Plan Training



Individuals with Disabilities Education Act - B (IDEA-B) and Contingency Fund
Fiscal Training



Enhancing Phonological and Metaphonological Skills of Children with Highly
Unintelligible Speech



Similarities and Variations in Stuttering Therapy for Elementary, Middle and High
School Students



Effective Practices for Secondary Transition Writing Indicator 13 Compliant
Transition IEPs



Media Design



Integrating Technology into Curriculum



Using emerging Technology to Improve Education



Social Ethical Issues in Distance Learning



Technology and Communications
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School Law



Teaching Beginning Readers



High Performing Teachers



Math: Teaching for Understanding



Teaching Students to Get Along



Cooperative Discipline



Applied Wildlife and Natural Resources



Brain-Based Teaching and Learning



SAS for PA Educators



The Gendered Brain



Personality Types in the Classroom



Challenge to Success: ADHD, LD and the Spectrum



Comprehensive Curriculum Design and Implementation



Differentiated Instruction



The Presidency: Institution and Performance



Foundations of Literacy Theory/Instruction



Research/Design in Reading



Advanced Study of Autism Spectrum Disorders



Advanced Exceptionalities



Current Research in Special Education



Positive Classroom Interactions



Applying 21st Century Teaching to Educational Practice



Instructional Technology 21st Century



Purposeful Learning Through Multiple Intelligences



Meaningful Activities to Generate Interesting Classrooms



Dealing with AD/HD Behavior in the Classroom



Universal Design for Learning (UDL) - in the Digital Age



Diversity Awareness Education
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Teaching Tweens and Teens for Optimal Learning



Bullyproof Classroom



Special Education Law



All Things Google



Profession of English Studies



Improved Student Thinking



Inclusive Instruction ADHD



Using Assessment to Guide Instruction



Applying Advanced Technology to Standard-Based Instruction



Developing Reading and Writing Across Curriculum



Teachnology and Teaching Strategies



Educating the Net Generation



Kinesthetic Classroom



Advanced Health Education



Constructive Instructional Strategies



Advanced Instructional Technology



Facilitating Online Learning Communities



Assessing for Student Learning



Nearpod Workshops



JAMF training for iPad Management



Schoology Workshops



iPad Content Creation



Google Suite training



Integrating Web 2.0 and Schoology



Personalized Learning - Learn STEMic
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Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
Educators will receive training on Special Needs Awareness which will include research
based best practices for teaching and providing interventions for struggling students.

Educator Discipline Act 126, 71
Provides educators with mandated reporter training, totaling 3 hours, every 5 years as
outlined in Act 126.
This section was not answered.
Provides educators with four (4) hours of professional development in youth suicide
awareness and prevention every five (5) years for professional educators in grades six
through twelve as outlined in Act 71.
This section was not answered.
Provides educators with four (4) hours of professional development every five (5) years for
professional educators that are teaching the curriculum in which the Child Exploitation
Awareness Education program is incorporated as outlined in Act 71.
This section was not answered.

Strategies Ensuring Fidelity
Checked answers
 Professional Development activities are based upon detailed needs assessments that
utilize student assessment results to target instructional areas that need strengthening.
 Using disaggregated student data to determine educators’ learning priorities.
 Professional Development activities are based upon detailed needs assessments that
utilize student assessment results to target curricular areas that need further
alignment.
 Professional Development activities are developed that support implementation of
strategies identified in your action plan.
 Clear expectations in terms of teacher practice are identified for staff implementation.
 The LEA has a systemic process that is used to validate whether or not providers have
the capacity to present quality professional development.
 Administrators participate fully in all professional development sessions targeted for
their faculties.
 The LEA has an ongoing monitoring system in place (i.e. walkthroughs, classroom
observations).
 Professional Education is evaluated to show its impact on teaching practices and
student learning.
Unchecked answers
 An implementation evaluation is created, based upon specific expectations related to
changes in teacher practice, which is used to validate the overall effectiveness of the
professional development initiative.
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 Every Professional development initiative includes components that provide ongoing
support to teachers regarding implementation.
Provide brief explanation of your process for ensuring these selected characteristics.
LEAs conduct walk-through and observations on a regular basis to help identify the
strengths and weaknesses of the staff. This data is collected and discussed with other LEAs
to determine the most beneficial professional education opportunities to provide. District
and student level achievement data are also collected and examined for this purpose. After
professional development has been given to the staff it is reviewed with them during staff
meetings is looked for by the LEAs in future walkthroughs and observations.

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
The teacher evaluation tool is currently being modified to address the requirements out
forth from PDE. Ongoing support will be provided through the data collected by
administrative observations, walk-thoughs, analyzing student data and conferencing with
staff and other stakeholders.

Induction Program
Checked answers


Inductees will know, understand and implement instructional practices validated by
the LEA as known to improve student achievement.



Inductees will assign challenging work to diverse student populations.



Inductees will know the basic details and expectations related to LEA-wide
initiatives, practices, policies and procedures.



Inductees will know the basic details and expectations related to school initiatives,
practices and procedures.



Inductees will be able to access state curriculum frameworks and focus lesson
design on leading students to mastery of all state academic standards, assessment
anchors and eligible content (where appropriate) identified in the LEA's curricula.



Inductees will effectively navigate the Standards Aligned System website.



Inductees will know and apply LEA endorsed classroom management strategies.



Inductees will know and utilize school/LEA resources that are available to assist
students in crisis.



Inductees will take advantage of opportunities to engage personally with other
members of the faculty in order to develop a sense of collegiality and camaraderie.
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Unchecked answers
None.
Provide brief explanation of your process for ensuring these selected characteristics.
The purpose of Northern Lebanon School District is to maintain and enhance an
environment which enables each student to take advantage of the instructional
opportunities that are made available. The influence of the classroom teacher on student
learning is paramount. The Northern Lebanon School District must seek to attract and
retain the most academically talented teachers. Immediately after employment, teachers
must be given opportunities to increase the probability of initial success during their first
experiences as classroom teachers in the Northern Lebanon School District. The New
Teacher Induction Plan of this school district seeks to ensure initial and future professional
competence.
First year professionals develop behaviors in classroom organization, planning, and
management which become predictors of their future performance. The first few
days/months are crucial in molding appropriate behaviors and attitudes toward serving in
the position and the profession effectively. Upon entering a new social system, the
beginning educator has to learn the role expectations of that system, the rules of the system,
and the ways of acting and relating to students, nonprofessionals, and other professionals.
Beginning educators need to have individuals on whom they can rely for assistance,
guidance, diagnosis, confidentiality, and support during their first year. For these reasons,
the Northern Lebanon School District is committed to enhance the first year teacher's
probability of success through healthy, structured opportunities.
1. The goal is to support an orderly and successful passage of the beginning teacher
through the initial teaching period.
2. The objectives are to help new teachers:
a.
Improve teaching skills.
b. Improve classroom management skills.
c.
Adjust to district and building standards and methods of operation.
d. Become aware of student needs.
e. Assess professional development without penalty.
Chapter 49, Title 22 of the Pennsylvania Code, Section 49.16, provides authority for district
induction programs. "Prior to June 1, 1987, each school entity shall submit to the
Department for approval a plan for the induction experience for first-year teachers. Newly
employed professional personnel with prior school teaching experience may be required by
the school entity to participate in an induction plan.
Administrative Structure
1. District Coordinator appointed by the Superintendent to coordinate the district wide
induction program.
2. District Induction Council
a.
Composition:
(1) District Coordinator (serves as chairperson).
(2) An Elementary Administrator.
(3) A Secondary Administrator.
(4) Two teachers from the Elementary staff.
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(5) Two teachers from the Secondary staff.
(6) One new teacher to the District.
b. Function
(1) Serves as an overall advisory group and evaluates the program at the end of each year.
(2) Meets twice a year:
(a) Before induction begins in August, to ensure that the program for the year is in place.
(b) At end of the year for the purpose of program evaluation.
Building Induction Team
1. Composition.
a.
Principal or his/her designee.
b. Support teacher or Mentor.
c.
Inductee.
d. As needed, resource personnel such as school psychologist, counselor, nurse, librarian,
technology coordinator, department chairpersons, reading specialists.
2. Function
a.
Aids the inductee in meeting the goals and objectives of the program.
b. Meets monthly or on semester basis:
(1) First induction day with inductee.
(2) Introduces inductee to resource personnel.
(3) Evaluation.

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
This narrative is empty.

Needs of Inductees
Checked answers


Frequent observations of inductee instructional practice by a coach or mentor to
identify needs.



Frequent observations of inductee instructional practice by supervisor to identify
needs.



Regular meetings with mentors or coaches to reflect upon instructional practice to
identify needs.
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Student PSSA data.



Standardized student assessment data other than the PSSA.



Classroom assessment data (Formative & Summative).



Inductee survey (local, intermediate units and national level).



Review of inductee lesson plans.



Review of written reports summarizing instructional activity.



Knowledge of successful research-based instructional models.



Information collected from previous induction programs (e.g., program evaluations
and second-year teacher interviews).

Unchecked answers
 Submission of inductee portfolio.
Provide brief explanation of your process for ensuring these selected characteristics.
The Districts induction program is designed to provide an ongoing three year orientation to
the District and community, increase the new employees knowledge and improve the
employee's skill.

Provide a brief explanation for strategies not selected and your plan to address their
incorporation.
Portfolio is currently not a requirement and its implmentation is being discussed by district
LEAs.

Mentor Characteristics
Checked answers






Pool of possible mentors is comprised of teachers with outstanding work performance.
Potential mentors have similar certifications and assignments.
Potential mentors must model continuous learning and reflection.
Potential mentors must have knowledge of LEA policies, procedures and resources.
Potential mentors must have demonstrated ability to work effectively with students and
other adults.
 Potential mentors must be willing to accept additional responsibility.
 Mentors must complete mentor training or have previous related experience (e.g.,
purpose of induction program and role of mentor, communication and listening skills,
coaching and conferencing skills, problem-solving skills and knowledge of adult learning
and development).
 Mentors and inductees must have compatible schedules so that they can meet
regularly.
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Unchecked answers
None.
Provide brief explanation of your process for ensuring these selected characteristics.
Support Teacher or Mentor - selected by the Superintendent or his/her designee.
1. Criteria:
a.
An experienced teacher with no less than five years of successful teaching experience.
b. A volunteer from a pool of experienced teachers.
c.
From the same building as the inductee (and preferably with the same type of
assignment).
d. One support teacher per inductee.
2. Qualities of Support Teachers or Mentors.
a.
Recognized as excellent teachers.
b. Teach district curriculum.
c.
Work well with children and adults.
d. Have good organizational skills.
e. Have knowledge and awareness of instructional skills.
f.
Have knowledge about and use a variety of classroom organization and management
techniques.
g.
Are skilled in working with large groups.
h. Are enthusiastic and have a positive attitude.
i.
Have a desire to serve.
3. Role of Support Teacher or Mentor.
a.
Establish rapport as a helping person.
b. Help new teacher to identify most immediate and pressing needs.
c.
Help with ways to organize and manage the classroom.
d. Suggest ways to plan for instruction.
e. Arrange peer-support teacher exchange visits and feedback.
f.
Suggest group procedures for instruction.
g.
Help with ways to teach curriculum.
h. Help with all aspects of the teaching process.
i.
Suggest ways to communicate with parents.
j.
Serve as a sounding board.
k.
Help obtain available resources (materials and support services).
l.
Meet with inductee a minimum of once a week the first year and as needed thereafter.
4. Compensation (suggested alternatives).
a.
Reduced teaching load where possible.
b. Honorarium.
c.
Compensatory time.
d. Combination of above.
Inductee
1. Definition of Inductee.
a.
New to teaching.
b. New to the system.
c.
Long term substitute.
d. New teachers currently teaching with three years of service or less.
Note: The Induction Committee may waive portions of the Induction Program which
experienced teachers may have already fulfilled.
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2. Recognition.
a.
Dinner or luncheon.
b. Certificate upon completion.
Support Teacher or Mentor Training
1. The Support teacher or mentor is required to have knowledge of the areas described in
the "Training Program for Support Teacher." Workshops in the areas of deficiency must be
attended before becoming a support teacher.
2. Training Program for Support Teachers.
a.
Knowledge of curriculum.
b. Knowledge of areas of concern of new teachers.
c.
Knowledge of classroom management procedures.
d. Knowledge of effective instruction (Utility-Based Staff Development Program).
e. Knowledge and practice in conferencing skills.
f.
Sharing experience.
g.
Communication and interpersonal skills.
h. Problem-solving and decision-making skills.

Provide brief explanation for characteristics not selected and how you plan to address their
incorporation.
This narrative is empty.

Induction Program Timeline
Topics
Code of Professional Practice and Conduct for
Educators
Assessments
Best Instructional Practices
Safe and Supportive Schools
Standards
Curriculum
Instruction
Accommodations and Adaptations for diverse
learners
Data informed decision making
Materials and Resources for Instruction

Aug- Oct- Dec- Feb- Apr- JunSep Nov Jan Mar May Jul
X
X
X
X
X
X
X

X
X
X
X

X

X

X

X

X

X
X
X

X

X

X

X

X

X

X

X

X
X

If necessary, provide further explanation.
This narrative is empty.

Monitoring and Evaluating the Induction Program
Identify the procedures for monitoring and evaluating the Induction program.

X
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Evaluation will be conducted by the District Induction Council at the end of the school year,
with input from the Mentor and Inductee. Evaluation Forms for this process are available
from the District coordinator's office and are to be completed by all involved parties prior to
the evaluation.

Recording Process
Identify the recording process for inductee participation and program completion. (Check
all that apply)Checked answers


Mentor documents his/her inductee's involvement in the program.



A designated administrator receives, evaluates and archives all mentor records.



School/LEA maintains accurate records of program completion and provide a
certificate or statement of completion to each inductee who has completed the
program.



LEA administrator receives, tallies, and archives all LEA mentor records.



Completion is verified by the LEA Chief Executive Officer on the Application for
Level 2 Certification.

Unchecked answers
None.

Special Education
Special Education Students
Total students identified: 433

Identification Method
Identify the District's method for identifying students with specific learning disabilities.
As of December 1, 2016, Northern Lebanon School District has 433 students with IEP's. As
of the 2016/2017 academic year, the primary method for identifying students with specific
learning disabilities across the Northern Lebanon School District remains the discrepancy
model in which referred students are evaluated and then reevaluated to determine if a
severe discrepancy is present between cognitive ability and achievement. Although aspects
of RtII and related interventions are utilized throughout the District, the method of
identifying students with learning disabilities in the reading, mathematics, writing,
language, and oral expression areas remains the discrepancy model. Northern Lebanon
School District continues to incorporate the Response to Instruction and Intervention
model at both the elementary and secondary levels through the use of DIBELS data, PSSA
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data and scores, Keystone data, and curriculum-based assessments. The elementary level
continues to use RtII and DIBELS data in the decision-making process related to
identification of interventions that would be appropriate for use with students who are
struggling academically and/or behaviorally, but not for determination of specific learning
disabilities. The District will be moving to the more contemporary pre-referral MTSS multitiered intervention model over the next year with staff being trained in 2018. The
discrepancy model of assessment via use of cognitive ability, intellectual, and achievement
assessments is used for identifying students with specific learning disabilities. The
three school psychologists remain the psychoeducational evaluators with integral input and
data provision from RtII staff, IST aides, parents, teachers, administrators, social worker,
and counselors. Data tracking systems and data storage assist in determining if students
are responding to interventions prior to being referred for full a psycho-educational
evaluation. Reevaluations are also conducted by the school psychologists with input from
the IEP team to assist with present educational levels and IEP goals progress, periodically to
assess student progress and guide IEP teams as to appropriate specially designed
instruction and modifications.

Enrollment
Review the Enrollment Difference Status. If necessary, describe how your district plans to
address any significant disproportionalities.
The data is publicly available via the PennData website. You can view your most recent
report. The link is:
https://penndata.hbg.psu.edu/PublicReporting/DataataGlance/tabid/2523/Default.aspx
There are no significant disproportionalities.

Non-Resident Students Oversight
1. How does the District meet its obligation under Section 1306 of the Public School
Code as the host District at each location?
2. How does the District ensure that students are receiving a free appropriate public
education (FAPE) in the least restrictive environment (LRE)?
3. What problems or barriers exist which limit the District's ability to meet its
obligations under Section 1306 of the Public School Code?
We have no facilities within our geographic region for which we would be considered the
host district. If one did exist, we would comply fully with the requirements of IDEA 2004
and PA Regulations in Chapter 14 regarding the identification, evaluation, placement, and
provision of special education services to all eligible school-age individuals residing
therein. In complying with the requirements of IDEA 2004 and PA Regulations, the School
District would provide personnel to assess student need for special education services,
participate in MDE meetings and IEP meetings, and provide feedback to students, parents,
and home district on student progress.
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School District contacts the home district's Director of Special Education to notify them that
a student with special needs has been placed in a facility within the district. Home School
District provides copies of the child's special education paperwork in an expedited fashion
in order to ensure FAPE in the LRE. The Director of Special Programs requests to be
notified of any IEP team meetings regarding the student so that the district can participate
in the decision regarding what is considered LRE for this child while in his/her current
placement. School District will provide home district change of placement discussion / ISP
meeting when student leaves the facility.
A barrier that the district could experience is obtaining copies of the annual special
education paperwork from the home district for our School District records. Multiple
requests may be made to obtain special education paperwork for our district
students. Additionally, close communication is necessary to provide a smooth transition to a
new placement.

Incarcerated Students Oversight
Describe the system of oversight the District would implement to ensure that all
incarcerated students who may be eligible for special education are located, identified,
evaluated and when deemed eligible, are offered a free appropriate public education
(FAPE).
Presently there are no correctional facilities located within the boundaries of the school
district. However, if the district becomes aware of a special education student being placed
in a correctional facility, the district special education coordinator makes contact with the
facility thus confirming the student's status and enrollment in educational programs or
services. The District maintains LEA responsibilities and will provide services and
evaluations/reevaluations as deemed appropriate in accordance with FAPE. These
services are provided through a contract with the local intermediate unit. The IU 13
correctional facility special education teacher is notified, an IEP meeting is held, and the
special education teacher begins with the provision of IEP services and FAPE. Again, an IEP
meeting is held to revise the IEP document as the district maintains appropriate LEA
responsibilities. Progress monitoring documents, the IEP documents, and all other special
education paperwork is maintained and stored by the District within the District special
education offices.

Least Restrictive Environment
1. Describe the District procedures, which ensure that, to the maximum extent
appropriate, children with disabilities, including those in private institutions, are
educated with non-disabled children, and that removal from the regular education
environment only occurs when education in that setting with supplementary aids
and services, cannot be achieved satisfactorily.
2. Describe how the District is replicating successful programs, evidence-based
models, and other PDE sponsored initiatives to enhance or expand the continuum of
supports/services and education placement options available within the District to
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support students with disabilities access the general education curriculum in the
least restrictive environment (LRE). (Provide information describing the manner in
which the District utilizes site-based training, consultation and technical assistance
opportunities available through PDE/PaTTAN, or other public or private agencies.)
3. Refer to and discuss the SPP targets and the district's percentages in the Indicator 5
section - Educational Environments. Also discuss the number of students placed out
of the district and how those placements were determined to assure that LRE
requirements are met.
The school district continues to fully participate and comply with least restrictive
environment regulations and guidelines. We have provided several training programs
for teachers, staff, and administrators related to LRE over the past six years. We have
trained teachers on co-teaching methods, supplementary supports, implemented the
SAS toolkit, and used interventions while gathering treatment integrity data to assist
with least restrictive environment and inclusion programs. For each eligible student,
we identify the student's strengths and psycho-educational needs and then consider
supports and modifications that would be necessary in order for the student to be
successful in the regular education environment with non-disabled peers. For many
students with mild to moderate learning disabilities, their needs simply dictate
modifications to the curriculum and/or testing accommodations. For those students
with significant academic or behavioral needs, consultative services, counseling
services, and instructional aide services are next considered in order to maintain a
least restrictive environment for students. For students with severe
social/emotional/behavioral and/or academic needs, the use of instructional aides or
personal care aides is necessary with full-time placement or out of school placement
being used as the last alternative. Functional behavior assessments and positive
behavior intervention plans are also developed and implemented as needed. We also
maintain openness to such services as family-based, BHRS/Wraparound, outpatient
therapy, and other counseling services in the school setting in combination with
counseling services provided by the school psychologists and/or school counselors.
The district is utilizing the following evidence-based models, programs, and initiatives
to provide LRE for special education students:
1. LRE inservice training and behavior intervention planning/FBA inservices conducted
and provided by school psychologist team in the district
2. Upcoming MTSS training for selected special education staff/teachers
3. AIMSWEB plus training for progress monitoring of IEP goals grades K-8
4. Autism/Asperger's Social Skills Program in conjunction with Vista
and speech/language pathology
5. Review of state and district testing scores
6. Assistive technology purchases and use such as Dynavox, systems, netbooks,
chromebooks, Proloque software, virtual instruction, and iPads for students with autism,
speech impairments, and other disorders
7. Direct Reading Instruction and supplemental math instruction to promote successful
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inclusion
8. DIBELS Assesssment Programs
9. Site-based Inservice days on co-teaching models
10. Transition Services Trainings
11. PaTTAN Trainings on assessment, interventions, reading instruction, LRE/inclusion,
and curriculum
12. Visually impaired and hearing impaired trainings provided by IU 13 staff
13. Autism consultation services through IU13 and Vista programs
14. School-based counseling services grades K through 12
15. SAP team program and services to assist students with mental health issues, truancy
issues, and D/A issues

Indicator 5, Educational Environments, indicates that the District is meeting the SPP target
in one of the three LRE areas for students with IEP's ages 6-21, SE Inside Regular Class 80%
or more. The District is within one half percent of the State target in the areas of having
students SE Inside the Regular Education Classroom less than 40% of the school day and
within one-tenth of one percent of SE in Other Settings category. These students are mostly
District students in District and IU classrooms where we have continued to increase
mainstreaming opportunities over the past three years. The district is nearly 7% above the
SPP target and nearly 8% above the state average in terms of including students in the
regular education programs 80% or more of the day which is outstanding. The dstrict
currently is enacting a plan to return additonal students to the district setting at all three
levels of programming, primary, middle and secondary, in the coming two years, primarily
in the areas of emotional and learning support.
Trainings: Upcoming Planned Inclusive Practices and Co-Teaching Trainings

Anticipated
Training
Dates

Training
Participants and
Audience

Training Format

October, 2018 IU Staff

Special Education
Teachers,
Paraprofessional,
Instructional Staff,

Improved LRE
percentages
"inside regular
On-site Training with
education class
Guided Practice,
less than 40% of
Study Groups
the school day"
by 3% per school
year.

December,

Parents, New Staff,

On-site Training with Decrease of drop

Training
Partners

IU Staff,

Evidence of
Results
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2017
Higher
Paraprofessionals,
(documented) Education
Instructional Staff,
Fall, 2018
Staff, School Administrative Staff,
(ongoing and Psychologists Related Service
follow-up)
Personnel
presentations on
dropout prevention
for IEP students by IU
training staff and
OVR
Quarterly
special
education
Higher
meetings
Education
New Staff,
special
Staff,
Paraprofessional,
education
Psychologists
Instructional Staff
legal updates and
related to LRE Counselors
and case
study reviews

Guided Practice,
Study Groups,
Lecture and
Presentation format
at faculty meetings

out rate by 3%
per academic
year and
increase of
graduation rates
by 3% academic
year.

Improvement of
On-site Training with
LRE percentages
Guided Practice,
by 3% per
Study Groups
academic year.

Behavior Support Services
1. Provide a summary of the District policy on behavioral support services including,
but not limited to, the school wide positive behavior supports (PBS).
2. Describe training provided to staff in the use of positive behavior supports, deescalation techniques and responses to behavior that may require immediate
intervention.
3. If the district also has School-Based Behavioral Health Services, please discuss it.
Positive behavioral supports are implemented district-wide with the first level of
intervention being collaborative efforts between and with teacher and parents. If additional
supports are necessary for a student, referrals are made to administration, the RtII teams,
SAP team, guidance counselors, social worker, and/or school psychologists for a specific
intervention plan to be developed. Sometimes a functional behavior assessment is required
in order to effectively develop a positive behavior intervention plan. Positive behavioral
supports being used include: the school-wide positive behavior plan, classroom behavior
plan, classroom rules posted, BIP's derived from functional behavior assessment
data, verbal praise for desired behavior, shaping and modeling of positive behaviors,
teaching of replacement behaviors, individual and small group cognitive-behavioral
counseling, guest speakers, SAP team referrals, and counseling/agency referrals.
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Consultations related to behavior problems systematically occur through the school
psychologists, counselors, social worker, and IU consultants. There is also the option of outof-district placements such as to Fairland IU program, Valley Road IU program, Community
School West, and Yellow Breeches programs as well as emotional support programming if a
student is demonstrating serious behavioral needs. School psychologists, social
worker, and school counselors continue their training in behavior intevention, Safe Crisis
management, and counseling techniques through various on-site training and inservices.
Available services within the district geographic region include: individual and family
counseling, family-based counseling, wraparound (BHRS) services, MST services, and RTF
placements if warranted. The District in the past two years has collaborated with YAP
agency to develop and provided a school-based counseling program providing individual
therapies for at least 30 students. Additional mental health services are networked and
coordinated typically through the local Lebanon MHID and CBHNP office. SchoolBased wrap around services are not presently provided or available through the District,
although there are at least agencies/providers within Lebanon County that provide
this service to children and families within our schools. We have at least 20 students
receiving TSS-type services. Parent feedback and surveys have revealed an increased need
for these services three years ago, and we thus have had a targeted goal and focus on
networking parents and families with appropriate mental healthcare services and agencies.
The district positive behavioral support policy was updated and approved by the Board of
School Directors and PDE again within the past three years.

Intensive Interagency/Ensuring FAPE/Hard to Place Students
1. If the LEA is having difficulty ensuring FAPE for an individual student or a particular
disability category, describe the procedures and analysis methods used to
determine gaps in the continuum of special education supports, services and
education placement options available for students with disabilities.
2. Include information detailing successful programs, services, education placements
as well as identified gaps in current programs, services, and education placements
not available within the LEA. Include an overview of services provided through
interagency collaboration within the LEA.
3. Discuss any expansion of the continuum of services planned during the life of this
plan.
The District has not been experiencing difficulty with insuring FAPE for special needs
students. On occasion, parents refuse special education services such as in the case of mild
learning disabilities, however this has been very rare. In most cases within NLSD, parents
and families are in agreement with the provision of FAPE and related services as deemed to
be necessary by evaluation and reevaluation teams. Learning support, emotional support,
MDS, autistic support, life skills support, and early intervention speech/OT/PT services,
orientation and mobitiliy, job training, as well as hearing and vision support services are all
available within the LRE and inclusion formats. The District continues to experience an
increase in the frequency of diagnosis of autism, ADHD, and emotional disturbance which
has required the development and implementation of additional emotional support,
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learning support, and autistic support programs and services in the district over the past six
years. We have seen an increase of IEP's from 15% to 17% (two percent increase) over the
last three years. There also has been an increase in parent requests through PCP's and
psychiatrists for psycho-educational testing over the past six years. There continue to be
gaps in programs in terms of MHID service provision when students transition from high
school graduation to the adult services system which appears to be related to decreases in
funding. Recently, OVR was provided some additional funding so we are observing an
increase in programs to assist with work placements and vocational training for teenagers.
Reduced MA funding and DPW funding continue to increase the waiting list for students to
receive adult services overall. Yellow Breeches Educational Program has continued to
provide excellent programs and services for our middle school and high school male and
female emotional support students within our District thus reducing the number of dropout
students. Additional programs funded through the District and OVR include the Project
SEARCH program where we have had approximately ten students graduate from
successfully over the past three years. School-to-Work programming through IU13 has
provided extremely valuable job training/vocational training for at least 15 NLSD students
over the past three years. We anticipate these programs to continue over the next three
years (2017-2020).

Strengths and Highlights
Describe the strengths and highlights of your current special education services and
programs. Include in this section directions on how the district provides trainings for staff,
faculty and parents.
The strengths of special education programs and services at Northern Lebanon School
District include our district's emphasis on student first practices and interventions,
inclusive practices, use of technology and assistive technologies for students with
disabilities, co-teaching across both elementary and secondary levels, job training and
transition service provision, and pre-referral/RtII data collection strategies and
interventions. Primary focus has also been placed on educating students within their
neighborhood schools to the fullest extent possible by bringing a number programs "inhouse" that were previously out-of-districts IU programs including autistic support and
emotional support programs. Approximately ten years ago, over 100 students were
participating in Intermediate Unit programs and other educational programs outside of the
district. Seven years ago only 40 students were placed in IU programs outside of the school
district, and at this time approximately 25 students are placed in IU programs outside of the
District. The District also has approximately a total of ten students in Vista and Yellow
Breeches educational programs. The District offers learning support, life skills support,
emotional support, and autistic support programs to students within the school district, as
well as job training services, social work, counseling services, and have our own
speech/language therapists. We have continued to place a strong emphasis on transition
and job training services for students at the secondary level through maintaining a full-time
district job trainer and by contracting these services from IU13 locally. Inclusive practices
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and inclusion opportunities are provided to all students. Co-teaching trainings and math
and reading intervention programs continue to be utilized particularly at the elementary
and middle school levels. Training and case by case consultation continues to be provided
by IU13 in the areas of autistic support, visual support and hearing support as low incident
disabilities, as well as orientation and mobility services. The majority of Northern Lebanon
School District's special education students continue to receive mainstreamed and inclusion
classes and are at either an itinerant or supplemental level of support. Assistive technology,
such as chrome books, Ipads, and netbook computers have been very helpful for learning
support students and autistic support students participating in regular education programs
and classes. The middle school and high school special education services are listed as full
inclusion for all learning support students with the exception of high school emotional
support and middle school and high school life skills support which are at a supplemental
level of service typically. Furthermore, no significant disproportions are noted in the
district related to identification of students with disabilities, early intervening services,
race, sex, or ethnicity. Graduation rate goals/percentages are targeted to improve by three
percent over the next three eyars. The District presently has a higher than desired dropout
rate for students with IEP's so we are targeted to improved by 3% per year over the next
three years, so that we can meet the state goal of 90% graduating with IEP's. Additionally
parent trainings related to assistive technology devices for students with special needs has
been noted on parent surveys, so this will be a targeted training area over the next three
years within the updated special education plan.
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Assurances
Safe and Supportive Schools Assurances
No policies or procedures have been identified.

Special Education Assurances
The Local Education Agency (District) has verified the following Assurances:


Implementation of a full range of services, programs and alternative placements available to
the school district for placement and implementation of the special education programs in
the school district.



Implementation of a child find system to locate, identify and evaluate young children and
children who are thought to be a child with a disability eligible for special education residing
within the school district's jurisdiction. Child find data is collected, maintained and used in
decision-making. Child find process and procedures are evaluated for its effectiveness. The
District implements mechanisms to disseminate child find information to the public,
organizations, agencies and individuals on at least an annual basis.



Assurances of students with disabilities are included in general education programs and
extracurricular and non-academic programs and activities to the maximum extent
appropriate in accordance with an Individualized Education Program.



Compliance with the PA Department of Education, Bureau of Special Education's report
revision notice process.



Following the state and federal guidelines for participation of students with disabilities in
state and district-wide assessments including the determination of participation, the need
for accommodations, and the methods of assessing students for whom regular assessment is
not appropriate.



Assurance of funds received through participation in the medical assistance reimbursement
program, ACCESS, will be used to enhance or expand the current level of services and
programs provided to students with disabilities in this local education agency.

24 P.S. §1306 and §1306.2 Facilities
There are no facilities.
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Least Restrictive Environment Facilities
Facility Name
Manheim Educational Center, Fairland
Educational Program, and Community
School IU13 programs
Yellow Breeches Educational Center
Philhaven Behavioral Healthcare
Vista School
Devereaux
Northwest Human Services

Type of
Facility
Special
Education
Centers
Special
Education
Centers
Other
Approved
Private
Schools
Approved
Private
Schools
Approved
Private
Schools

Number of
Students
Placed

Type of Service
Center-based Emotional
and Autistic Support

4

Center-based Emotional
Support

7

Day treatment program
Autistic Support
Program

1
5

Behavioral Treatment
Program

1

Autistic and Emotional
Support Center-Based
Program

2

Special Education Program Profile
Program Position #1 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: October 3, 2015
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support
Itinerant
Locations:
Jonestown
Elementary

Level of Support

Age Range

Learning Support

6 to 9

An Elementary School
Building

A building in which General Education
programs are operated

Program Position #2 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: October 5, 2015

Caseload

FTE

18

1
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Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support
Itinerant
Locations:
Northern Lebanon
Middle School

Level of Support

Age Range

Learning Support

11 to 14

A Middle School
Building

A building in which General Education
programs are operated

Caseload

FTE

34

1

Program Position #3 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: October 5, 2015
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support
Itinerant
Locations:
Northern Lebanon
Middle School

Level of Support

Age Range

Learning Support

12 to 15

A Middle School
Building

A building in which General Education
programs are operated

Caseload

FTE

29

1

Caseload

FTE

10

1

Program Position #4
Operator: School District
PROGRAM SEGMENTS
Type of Support

Level of
Support

Supplemental (Less Than 80%
but More Than 20%)
Locations:
Northern Lebanon Middle School

Age Range

Life Skills
Support

12 to 15

A Middle School
Building

A building in which General
Education programs are operated

Program Position #5 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: October 5, 2015
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support
Itinerant

Level of Support
Speech and Language
Support

Age Range
14 to 18

Caseload

FTE

20

0.5
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Locations:
Northern Lebanon Middle
School and High School

A Junior/Senior High
School Building

A building in which General
Education programs are operated

Program Position #6 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: October 5, 2015
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support
Itinerant
Locations:
Northern Lebanon
High School

Level of Support

Age Range

Learning Support

15 to 18

A Senior High School
Building

A building in which General Education
programs are operated

Caseload

FTE

37

1

Program Position #7 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: October 5, 2015
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support
Itinerant
Locations:
Northern Lebanon
High School

Level of Support

Age Range

Learning Support

16 to 18

A Senior High School
Building

A building in which General Education
programs are operated

Caseload

FTE

38

1

Program Position #8 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: October 5, 2015
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support
Itinerant
Locations:
Northern Lebanon
High School

Level of Support

Age Range

Learning Support

14 to 17

A Senior High School
Building

A building in which General Education
programs are operated

Caseload

FTE

32

1
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Program Position #9 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: October 5, 2015
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support

Level of Support

Supplemental (Less Than 80%
but More Than 20%)
Locations:
Northern Lebanon High School

Age Range

Life Skills Support

15 to 18

A Senior High
School Building

A building in which General
Education programs are operated

Caseload

FTE

12

1

Program Position #10 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: October 5, 2015
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support
Itinerant
Locations:
East Hanover
Elementary

Level of Support

Age Range

Learning Support

7 to 10

An Elementary School
Building

A building in which General Education
programs are operated

Caseload

FTE

10

1

Program Position #11 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: October 5, 2015
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support
Itinerant
Locations:
Lickdale Elementary
School
Type of Support

Level of Support

Age Range

Learning Support

10 to 12

An Elementary School
Building

A building in which General Education
programs are operated

Level of Support

Age Range

Caseload

FTE

12

0.5

Caseload

FTE
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Itinerant
Locations:
Jonestown
Elementary

Learning Support

9 to 12

19

An Elementary School
Building

A building in which General Education
programs are operated

0.5

Program Position #12 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: October 5, 2015
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support

Level of Support

Itinerant
Locations:
Fredericksburg
Elementary

Age Range

Learning Support

8 to 11

An Elementary School
Building

A building in which General Education
programs are operated

Caseload

FTE

15

1

Program Position #13 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: October 5, 2015
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support
Itinerant
Locations:
Lickdale
Elementary

Level of Support

Age Range

Learning Support

7 to 10

An Elementary School
Building

A building in which General Education
programs are operated

Caseload

FTE

12

1

Program Position #14 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: October 5, 2015
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support
Itinerant
Locations:
East Hanover

Level of Support

Age Range

Emotional Support

10 to 12

An Elementary School

A building in which General Education

Caseload

FTE

12

1
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Elementary School

Building

programs are operated

Program Position #15
Operator: School District
PROGRAM SEGMENTS
Type of Support

Level of Support

Supplemental (Less Than 80%
but More Than 20%)
Locations:
Fredericksburg Elementary

Age Range

Autistic Support

7 to 10

An Elementary
School Building

A building in which General
Education programs are operated

Caseload

FTE

7

1

Caseload

FTE

Program Position #16
Operator: School District
PROGRAM SEGMENTS
Type of Support

Level of Support

Age Range

Speech and
6 to 12
48
Language Support
Justification: This is a speech language pathologist position who serves two elementary schools grades K
through 6.
Locations:
Lickdale Elementary and East
An Elementary
A building in which General
Hanover Elementary
School Building
Education programs are operated
Itinerant

1

Program Position #17
Operator: School District
PROGRAM SEGMENTS
Type of Support

Level of Support

Age Range

Caseload

FTE

Speech and
6 to 12
56
1
Language Support
Justification: This is a an elementary speech/language position that serves two elementary schools grades K
through 6.
Locations:
Jonestown Elementary and
An Elementary
A building in which General
Fredericksburg Elementary
School Building
Education programs are
operated
Itinerant

Program Position #18 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: September 1, 2015
PROGRAM SEGMENTS
Type of Support
Itinerant
Locations:
East Hanover
Elementary

Level of Support

Age Range

Learning Support

6 to 9

An Elementary School
Building

A building in which General Education
programs are operated

Program Position #19 - Proposed Program

Caseload

FTE

12

1

69
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: October 3, 2016
Explain any unchecked boxes for facilities questions: None.
PROGRAM SEGMENTS
Type of Support
Itinerant
Locations:
Northern Lebanon
Middle School

Level of Support

Age Range

Learning Support

10 to 13

A Middle School
Building

A building in which General Education
programs are operated

Caseload

FTE

39

1

Caseload

FTE

8

1

Caseload

FTE

9

1

Program Position #20 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: ClassandPosition
Implementation Date: August 28, 2017
PROGRAM SEGMENTS
Type of Support

Level of Support

Age Range

Supplemental (Less Than 80%
but More Than 20%)
Justification: NA
Locations:
Northern Lebanon High School

Emotional Support

14 to 18

A Senior High
School Building

A building in which General
Education programs are operated

Program Position #21 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: ClassandPosition
Implementation Date: August 28, 2017
PROGRAM SEGMENTS
Type of Support

Level of Support

Supplemental (Less Than 80%
but More Than 20%)
Locations:
Jonestown Elementary School

Age Range

Life Skills Support

6 to 9

An Elementary
School Building

A building in which General
Education programs are operated

Special Education Support Services
Support Service
School Psychologist
School Psychologist

Teacher
FTE

Location
Jonestown Elementary School
Lickdale Elementary, East Hanover Elementary, and
Fredericksburg Elementary

1
1
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School Psychologist
Special Education
Director
Paraprofessionals and
PCA's
District Job Trainer

High School and Middle School
District-Wide

1
1

District-Wide

29

High School and Middle School

1

Special Education Contracted Services
Special Education Contracted Services
Vista School
Paraprofessional
Paraprofessional
Paraprofessional
Job Training
LRE Trainings/Autistic Support Trainings
Occupational Therapist
Physical Therapist
Social Worker services

Operator
Outside Contractor
Intermediate Unit
Intermediate Unit
Intermediate Unit
Intermediate Unit
Intermediate Unit
Outside Contractor
Outside Contractor
Outside Contractor

Amt of Time per Week
30 Minutes
5 Days
5 Days
5 Days
420 Minutes
30 Minutes
6 Days
2 Days
5 Days
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Needs Assessment
Record School Patterns
Question:
After reviewing school level accomplishments and systemic challenges, what patterns can you
identify among your schools?
What other information do you still need to assess?
Answer:
We have no Priority or Focus schools.

District Accomplishments
Accomplishment #1:
East Hanover has strong promotion and attendance rates. There are positive indicators for academic
growth from PVAAS in math and science to meet the annual growth expectations. There is also a
positive indicator of academic achievement on Science PSSAs for % proficient and advanced.
Accomplishment #2:
Fredericksburg met or exceeded closing the achievement gap in math, ELA and science. They had
positive % proficient and advance academic scores on the PSSA science and ELA. Promotion and
attendance rates are high.
Accomplishment #3:
Jonestown had positive % proficient and advanced students for ELA and science. Percent of required
gap closure was met in math. They had a high promotion and attendance rate.
Accomplishment #4:
Lickdale had high promotion and attendance rates. Grade 3 % proficient and advanced was 77.78%.
Accomplishment #5:
Northern Lebanon Middle School had high attendance and promotion rates. Science PVAAS data
inicates that there was significant evidence to show the school exceeded the PA academic growth
standard.
Accomplishment #6:
Northern Lebanon High School has good attendance and graduation rates. They received a score of
80.49 for the Industry Standards-Based Competency Assessments. They scored a 72.22 on the
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Performance Profile SAT/College and Career Readiness Benchmarks for the 2016-17 school year.
They had 100% participation in the PSAT/Plan Preparation for the 17-18 school year.

District Concerns
Concern #1:
Overall School Performance Profile scores have decreased in most buildings.
Concern #2:
Elementary and secondary math scores are failing.
Concern #3:
Elementary and secondary scores in math and ELA indicated the district is not closing the
achievement gap for the historically underperforming students.
Concern #4:
Jonestown, Lickdale, and secondary schools are not meeting the annual growth expectations in
PVAAS.

Prioritized Systemic Challenges
Systemic Challenge #1 (Guiding Question #2) Establish a district system that fully ensures the
consistent implementation of effective instructional practices across all classrooms in each school.
Aligned Concerns:
Elementary and secondary math scores are failing.

Elementary and secondary scores in math and ELA indicated the district is not closing the
achievement gap for the historically underperforming students.

Jonestown, Lickdale, and secondary schools are not meeting the annual growth
expectations in PVAAS.
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Systemic Challenge #2 (Guiding Question #3) Establish a district system that fully ensures staff
members in every school use standards aligned assessments to monitor student achievement and
adjust instructional practices.
Aligned Concerns:
Elementary and secondary math scores are failing.

Elementary and secondary scores in math and ELA indicated the district is not closing the
achievement gap for the historically underperforming students.

Systemic Challenge #3 (Guiding Question #1) Establish a district system that fully ensures
consistent implementation of standards aligned curricula across all schools for all students.
Aligned Concerns:
Overall School Performance Profile scores have decreased in most buildings.

Elementary and secondary scores in math and ELA indicated the district is not closing the
achievement gap for the historically underperforming students.

Jonestown, Lickdale, and secondary schools are not meeting the annual growth
expectations in PVAAS.

Systemic Challenge #4 (Guiding Question #10) Establish a district system that fully ensures
professional development is focused, comprehensive and implemented with fidelity.
Aligned Concerns:
Overall School Performance Profile scores have decreased in most buildings.

Elementary and secondary math scores are failing.

Systemic Challenge #5 (Guiding Question #5) Establish a district system that fully ensures barriers
to student learning are addressed in order to increase student achievement and graduation rates.
Aligned Concerns:
Elementary and secondary math scores are failing.
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Elementary and secondary scores in math and ELA indicated the district is not closing the
achievement gap for the historically underperforming students.

Jonestown, Lickdale, and secondary schools are not meeting the annual growth
expectations in PVAAS.
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District Level Plan
Action Plans
Goal #1: Establish a district system that fully ensures professional development is focused,
comprehensive and implemented with fidelity.
Related Challenges:



Establish a district system that fully ensures the consistent implementation of
effective instructional practices across all classrooms in each school.
Establish a district system that fully ensures barriers to student learning are
addressed in order to increase student achievement and graduation rates.

Indicators of Effectiveness:
Type: Annual
Data Source: Classroom grades, standardized assessment scores, and
specialized instruction through IEP development
Specific Targets: Contextual increases in classroom interaction and increasing
student scores on assessments, social interaction, GPA, dropout rates,
graduation rates, postsecondary intentions, and cultural awareness.

Strategies:
Character and Social Skill Building Programs - Social Skills Training
Description: Social skills training is not a specific curriculum, but rather a
collection of practices that utilize a behavioral approach to teaching
preschool children age&hyphen;appropriate social skills and
competencies, including communication, problem solving, decision
making, self-management, and peer relations. Social skills training can
occur in both regular and special education classrooms. (Sources: Social
Skills Training)
SAS Alignment: Safe and Supportive Schools, Standards, Instruction,
Curriculum Framework

Classroom Size Reduction
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Description: Very large class-size reductions, on the order of magnitude of
7&hyphen;10 fewer students per class, can have significant long-term
effects on student achievement and other meaningful outcomes. These
effects seem to be largest when introduced in the earliest grades and for
students from less advantaged family backgrounds. Reduced class size is
statistically, positively correlated with higher academic performance at the
secondary level but with less significance at the elementary level. (Sources:
Class Size Reduction)
SAS Alignment: Materials & Resources, Instruction

Common Assessment within Grade/Subject
Description: WWC reports the effective use of data can have a positive
impact upon student achievement; using common assessments to inform
teacher practice is one such use of data. (Source:
http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909.pdf?)
Teacher Moderation: Collaborative Assessment of Student Work and
Common Assessments provide detailed looks at the development and use
of common assessments. (Sources:
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/Teac
her_Moderation.pdf and Common Assessments: Mike Schmoker. (2006)
Results Now: How We Can Achieve Unprecedented Improvements in
Teaching and Learning. Alexandria, Va.: ASCD.) Resource:
http://effectivestrategies.wiki.caiu.org/Assessment
SAS Alignment: Assessment, Instruction

Dropout Prevention Expansion
Description: WWC identifies 6 dropout prevention strategies for which
empirical evidence exists that indicates the strategies reduce dropout
rates. The National Dropout Prevention Center/Network provides a list
with resources for 15 strategies the organization claims to be "effective"
and "have the most positive impact on the dropout rate". (Sources:
Effective Strategies , 15 Effective Strategies for Dropout Prevention ,
Dropout prevention programs in nine Mid-Atlantic Region school districts:
additions to a dropout prevention database , Dropout Prevention ,
Career Academies)
SAS Alignment: Safe and Supportive Schools

Dual Enrollment Opportunities
Description: Postsecondary Achievement of Participants in Dual
Enrollment: An analysis of student outcomes in two States from the
National Research Center for CTE at the University of Minnesota, reports
that dual enrollment was positively related to the likelihood of earning a
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HS diploma, the likelihood of persisting to a second semester of college,
and a statistically significant higher GPA one year after HS Graduation.
SAS Alignment: Safe and Supportive Schools

Curriculum and Instructional Plan Alignment
Description:
Align the curriculum to improve the educational processes.
"Curriculum alignment research has developed showing the relationship
among three alignment categories: the taught curriculum, the tested
curriculum, and the written curriculum. Each pair (for example, the taught
and the written curriculum) shows a positive impact for aligning those
results" (Squires, 2012). Our written curriculum for communication arts
and math have recently been aligned to the Pennsylvania Common Core.
The Pennsylvania Common Core, of course, is what the tested curriculum,
or PSSAs, is aligned towards. In order to ensure that there is a system
within the school that fully ensures consistent implementation of a
standards aligned curriculum framework across all classrooms for all
students, we will focus on aligning the taught curriculum to the written
curriculum. We will accomplish this by providing accountability and
direction both collaboratively and administratively for our teachers.
(Source: Squires, David. "Curriculum Alignment Research Suggests That
Alignment Can Improve Student Achievement." Clearing House, 85(4), 129135. Education Research Complete. Web. 17 Feb. 2014.)

SAS Alignment: Standards, Curriculum Framework, Instruction

District Grade Level Meetings
Description:
Distributed leadership opportunities with specific discussion of student
achievement
(Sources:http://www.learningpt.org/pdfs/leadership_turnaround_schools
.pdf , andhttp://www.pakeys.org/docs/SL%20PP%201.pdf )
SAS Alignment: Curriculum Framework, Instruction

Implementation Steps:
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Behavior Support
Description:
Positive behavioral supports are implemented district-wide with the first
level of intervention being the teacher and parents. If additional supports
are necessary for a student, referrals are made to administration, the IST
team, the RtI team, SAP team, guidance counselors, and/or school
psychologists for a specific intervention plan to be developed. Positive
behavioral supports being used include: classroom rules posted, BIP's
derived from functional behavior assessment data, verbal praise for
desired behavior, teaching of replacement behaviors, individual and small
group cognitive-behavioral counseling, guest speakers on topics such as
bullying, SAT team referrals, and counseling/agency referrals.
Consultations related to behavior problems systematically occur through
the school psychologists and IU consultants. There is also the option of outof-district placements such as to Community School West and Yellow
Breeches program within the county, and emotional support programming
if a student is demonstrating serious behavioral needs. School
psychologists and school counselors have been trained and further
training will be provided at monthly special education meetings as needed
related to FBA's, data collection, and community-based counseling services
and supports. Available services within the district geographic region
include: individual and family counseling, family-based counseling,
wraparound (BHRS) services, MST services, and RTF placements if
warranted. These services are networked and coordinated typically
through the local Lebanon MHID and CBHNP office. Parent feedback and
surveys have revealed an increased need for these services over the past
three years, and one of our goals has been focused on networking parents
and families with appropriate mental healthcare services and agencies.
The district positive behavioral support policy was updated and approved
by the Board of School Directors and PDE three years ago.

2018-2019
* Provide training to teachers and para-professionals on developing
positive behavior support plans
* Provide training to staff on FBAs
* Provide staff the trianing in the areas of crisis intervention and deescalation strategies
* Provide training on facilitating effective behavioral support and social
skills groups
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* Strategies and behavioral plan trainings for implementation in regular
eductaion classrooms
* Intiial and re-certification training on passive restraintand CPI

2019-2020
* Provide training to staff on FBAs
* Provide staff the trianing in the areas of crisis intervention and deescalation strategies
* Provide training on facilitating effective behavioral support and social
skills groups
* Strategies and behavioral plan trainings for implementation in regular
eductaion classrooms
* Intiial and re-certification training on passive restraintand CPI
* Provide training to teachers and para-professionals on developing
positive behavior support plans

2020-2021
* Provide training to teachers and para-professionals on developing
positive behavior support plans
* Provide training to staff on FBAs
* Provide staff the trianing in the areas of crisis intervention and deescalation strategies
* Provide training on facilitating effective behavioral support and social
skills groups
* Strategies and behavioral plan trainings for implementation in regular
eductaion classrooms
* Intiial and re-certification training on passive restraintand CPI
Start Date: 8/1/2018

End Date: 6/30/2021

Program Area(s): Professional Education, Special Education, Student Services
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Supported Strategies:




Common Assessment within Grade/Subject
Curriculum and Instructional Plan Alignment
District Grade Level Meetings

Reading NCLB #1
Description:
The NLSD will increase its focus on the implementation of more researchbased and research-validated reading programs and practices in order to
be more precise in targeting skill deficits and closing those achievement
gaps. These trainings will be done annually and in review as needed. The
goal will be to continue to improve rate of participation in the regular
education setting and have a postive impact on LRE percentages. Student
scores in annual standardized testing will provide eveidence toward
successful implementation of these practices.

2018-2019
* Provide training to special education tecahers on effective progress
monitoring practices using AIMSWeb
* Provide teachers with training and practice on research based
curriculum and instructional programs
* Provide teachers with ongoing training on writing effective reading goals
* Provide training to all reguar education teacher on effective progress
monitoring practices using AIMSWeb
*Provide training to all teachers on effective intervention strategies to
increase student performance

2019-2020
* Provide training to special education tecahers on effective progress
monitoring practices using AIMSWeb
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* Provide teachers with training and practice on research based
curriculum and instructional programs
* Provide teachers with ongoing training on writing effective reading and
writing goals
* Provide training to all reguar education teacher on effective progress
monitoring practices using AIMSWeb
*Provide training to all teachers on effective intervention strategies to
increase student performance

2020-2021

* Provide training to special education tecahers on effective progress
monitoring practices using AIMSWeb
* Provide teachers with training and practice on research based
curriculum and instructional programs
* Provide teachers with ongoing training on writing effective reading and
language arts goals
* Provide training to all reguar education teacher on effective progress
monitoring practices using AIMSWeb
*Provide training to all teachers on effective intervention strategies to
increase student performance

Start Date: 8/27/2018

End Date: 6/30/2021

Program Area(s): Professional Education, Teacher Induction, Special
Education, Student Services
Supported Strategies:




Common Assessment within Grade/Subject
Curriculum and Instructional Plan Alignment
District Grade Level Meetings
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Implement Guided Reading and Math Groups
Description:
Teachers will meet daily for small group differentiated instruction in both
reading and math as part of the daily schedule. Walkthrough and
observation reports will hold teachers accountable for implementation.
Start Date: 9/1/2018

End Date: 6/6/2021

Program Area(s):
Supported Strategies:




Common Assessment within Grade/Subject
Curriculum and Instructional Plan Alignment
District Grade Level Meetings

Curriculum Revisions
Description:
Teachers work on curriculum revisions based on where they are in the
District Curricula Cycle; submit revised curricula for school board
approval.
Start Date: 9/1/2018

End Date: 6/6/2021

Program Area(s):
Supported Strategies:




Common Assessment within Grade/Subject
Curriculum and Instructional Plan Alignment
District Grade Level Meetings

OnHands School
Description:
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OnHands School data analysis accounts will be purchased for teachers to
analyze PSSA, PVAAS, and other available data. Teachers will receive
OnHands training at faculty meeting as soon as software is purchased.
Start Date: 9/1/2018

End Date: 6/6/2021

Program Area(s): Professional Education
Supported Strategies:




Common Assessment within Grade/Subject
Curriculum and Instructional Plan Alignment
District Grade Level Meetings

Design a professional development plan to focus on best practice
teaching strategies to improve student engagement and
achievement.
Description:
Faculty meeting Agendas

Start Date: 7/1/2018

End Date: 6/30/2021

Program Area(s): Professional Education, Teacher Induction, Educational
Technology
Supported Strategies:




Common Assessment within Grade/Subject
Curriculum and Instructional Plan Alignment
District Grade Level Meetings

Literacy Design Collaborative
Description:
LDC workshop sign in
Teacher Modules
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Samples of Student work
Start Date: 7/1/2018

End Date: 6/30/2021

Program Area(s): Professional Education, Special Education, Student Services
Supported Strategies:



Curriculum and Instructional Plan Alignment
District Grade Level Meetings

Quarterly data analysis meetings between admininstators and
Math and English departments
Description:
Meeting schedule
Data Sheets
Start Date: 7/1/2018

End Date: 6/30/2021

Program Area(s): Professional Education, Educational Technology
Supported Strategies:




Common Assessment within Grade/Subject
Curriculum and Instructional Plan Alignment
District Grade Level Meetings

Create Common Assessments in Math and English that are aligned
to common core standards
Description:
Tests
Tests identified in curriculum document
CDT/Keystone data
Start Date: 7/1/2018

End Date: 6/30/2021
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Program Area(s): Professional Education, Educational Technology
Supported Strategies:




Common Assessment within Grade/Subject
Curriculum and Instructional Plan Alignment
District Grade Level Meetings

Use of Classroom Diagnostic Testing to identify students strenghts
and weaknesses
Description:
CDT data
Start Date: 9/5/2018

End Date: 6/30/2021

Program Area(s): Student Services
Supported Strategies:




Common Assessment within Grade/Subject
Curriculum and Instructional Plan Alignment
District Grade Level Meetings

Scope and Sequences
Description:
Description: Scope and Sequences will be developed and revised according
to newly aligned curricula
Indicator or Implementation: completed document
Start Date: 9/1/2018

End Date: 5/31/2021

Program Area(s):
Supported Strategies:



Common Assessment within Grade/Subject
Curriculum and Instructional Plan Alignment
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District Grade Level Meetings

Review/Revise/Create Common Assessments
Description:
Description: Teachers will review/revise common assessments for
reading; grade level volunteers will begin creating common assessments
for math
To Do List:
 Review/revise the current common assessments being used in reading
 Create common assessments for math
Indicator of Implementation: Common assessments used by all teachers
Start Date: 9/1/2017

End Date: 5/31/2021

Program Area(s):
Supported Strategies:




Common Assessment within Grade/Subject
Curriculum and Instructional Plan Alignment
District Grade Level Meetings

Analyze Available Data
Description:
Description: Discuss/analyze reading and math data (AIMSweb, Math, Core
Phonics, PSSA, PVAAS, District math benchmark tests) at quarterly data
meetings to measure effectiveness of instruction/interventions.
Instructional coaching will be provided from the principal and reading
specialist on classroom reading instruction.
Indicator of Implementation: Updated data sheets (created by the district
to house all of our data in one place) for students
Start Date: 9/1/2018
Program Area(s):

End Date: 5/31/2021
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Supported Strategies:




Common Assessment within Grade/Subject
Curriculum and Instructional Plan Alignment
District Grade Level Meetings

Promote Use of Technology to Enhance Instruction
Description:
Description: Investigate and pilot various educaitonal software as
supplemental reading practice; use iPad apps in the primary grades to
enhance reading and math skills; investigate websites to supplement
reading and math instruction
Indicator of Implementation: Walkthrough/observation reports
Start Date: 9/1/2018

End Date: 5/31/2021

Program Area(s):
Supported Strategies:




Common Assessment within Grade/Subject
Curriculum and Instructional Plan Alignment
District Grade Level Meetings

Analyze all PSSA and PVAAS Data to Determine Effectiveness of SIP
Description:
Analyze PSSA results in the Summer and PVAAS when available to
determine if school improvement plan was successful
Indicator of Implementation: Results of analysis
Start Date: 9/1/2018
Program Area(s):
Supported Strategies:

End Date: 10/31/2021
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Common Assessment within Grade/Subject
Curriculum and Instructional Plan Alignment
District Grade Level Meetings

Online Instructional Plans
Description:
Description: 1. Submission of weekly instructional plans for reading and
math which will show the objective and student expectation. 2. Weekly
plans will be reviewed by colleagues and administrators to provide
accountability and collaboration. 3. Plans will be submitted electronically
to a folder that is online and accessible to all grade level members and
administrators.
Indicators of Implementation: Submitted plans
Start Date: 9/5/2018

End Date: 5/31/2021

Program Area(s):
Supported Strategies:




Common Assessment within Grade/Subject
Curriculum and Instructional Plan Alignment
District Grade Level Meetings

Teacher Effectiveness Walkthroughs and Observations
Description:
Description: To Do List:
 Use PDE rubric to assess teachers during walkthroughs and observations
 Conversations with teachers about the effectiveness of instruction
 Comparisons of Power Components versus using parts of the rubric for
walkthrough
Indicator of Implementation: walkthrough forms
Start Date: 9/1/2018
Program Area(s):

End Date: 5/31/2021
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Supported Strategies:




Common Assessment within Grade/Subject
Curriculum and Instructional Plan Alignment
District Grade Level Meetings
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Appendix: Professional Development Implementation
Step Details
LEA Goals Addressed:

Start

8/1/2018

Establish a district system that fully ensures
professional development is focused,
comprehensive and implemented with
fidelity.

End

Title

6/30/2021

Behavior Support

Strategy #1: Common Assessment within
Grade/Subject
Strategy #2: Curriculum and Instructional
Plan Alignment
Strategy #3: District Grade Level Meetings

Description
Positive behavioral supports are implemented district-wide with the first level of
intervention being the teacher and parents. If additional supports are necessary for
a student, referrals are made to administration, the IST team, the RtI team, SAP
team, guidance counselors, and/or school psychologists for a specific intervention
plan to be developed. Positive behavioral supports being used include: classroom
rules posted, BIP's derived from functional behavior assessment data, verbal praise
for desired behavior, teaching of replacement behaviors, individual and small group
cognitive-behavioral counseling, guest speakers on topics such as bullying, SAT
team referrals, and counseling/agency referrals. Consultations related to behavior
problems systematically occur through the school psychologists and IU consultants.
There is also the option of out-of-district placements such as to Community
School West and Yellow Breeches program within the county, and emotional
support programming if a student is demonstrating serious behavioral
needs. School psychologists and school counselors have been trained and further
training will be provided at monthly special education meetings as needed related
to FBA's, data collection, and community-based counseling services and supports.
Available services within the district geographic region include: individual and
family counseling, family-based counseling, wraparound (BHRS) services, MST
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services, and RTF placements if warranted. These services are networked and
coordinated typically through the local Lebanon MHID and CBHNP office. Parent
feedback and surveys have revealed an increased need for these services over the
past three years, and one of our goals has been focused on networking parents and
families with appropriate mental healthcare services and agencies. The district
positive behavioral support policy was updated and approved by the Board of
School Directors and PDE three years ago.

2018-2019
* Provide training to teachers and para-professionals on developing positive
behavior support plans
* Provide training to staff on FBAs
* Provide staff the trianing in the areas of crisis intervention and de-escalation
strategies
* Provide training on facilitating effective behavioral support and social skills groups
* Strategies and behavioral plan trainings for implementation in regular eductaion
classrooms
* Intiial and re-certification training on passive restraintand CPI

2019-2020
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* Provide training to staff on FBAs
* Provide staff the trianing in the areas of crisis intervention and de-escalation
strategies
* Provide training on facilitating effective behavioral support and social skills groups
* Strategies and behavioral plan trainings for implementation in regular eductaion
classrooms
* Intiial and re-certification training on passive restraintand CPI
* Provide training to teachers and para-professionals on developing positive
behavior support plans

2020-2021
* Provide training to teachers and para-professionals on developing positive
behavior support plans
* Provide training to staff on FBAs
* Provide staff the trianing in the areas of crisis intervention and de-escalation
strategies
* Provide training on facilitating effective behavioral support and social skills groups
* Strategies and behavioral plan trainings for implementation in regular eductaion
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classrooms

Person Responsible
Supervisor of Special
Education; Director of
Special Services

SH
5.5

S
2

EP
15

* Intiial and re-certification training on passive restraintand CPI
Provider
Type
NLSD
Associati
on

Knowledge

Best practices in managing crisis situations and safety of students within the schools.

Supportive
Research

SCM remains an evidence-based practice.

App.
Yes

Designed to Accomplish
For classroom teachers, school
counselors and education
specialists:



Enhances the educator’s content knowledge in the area of the educator’s
certification or assignment.



Provides the knowledge and skills to think and plan strategically, ensuring that
assessments, curriculum, instruction, staff professional education, teaching materials and
interventions for struggling students are aligned to each other as well as to Pennsylvania’s
academic standards.
Provides leaders with the ability to access and use appropriate data to inform
decision-making.

For school and district
administrators, and other
educators seeking leadership 
roles:

Training Format

Participant Roles




LEA Whole Group Presentation
School Whole Group Presentation




Classroom teachers
Principals / Asst. Principals


Grade Levels


Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
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Follow-up Activities


LEA Goals Addressed:

Start

End




School counselors
Paraprofessional
Classified Personnel
New Staff
Other educational
specialists
Related Service Personnel
Parents

Team development and
sharing of content-area lesson
implementation outcomes, with
involvement of administrator and/or
peers
Peer-to-peer lesson
discussion
Joint planning period
activities



Evaluation Methods

Establish a district system that fully ensures
professional development is focused,
comprehensive and implemented with
fidelity.
Title

Middle (grades 6-8)
High (grades 9-12)

Description



Classroom observation focusing on
factors such as planning and preparation,
knowledge of content, pedagogy and
standards, classroom environment,
instructional delivery and professionalism.
Participant survey

Strategy #1: Common Assessment within
Grade/Subject
Strategy #2: Curriculum and Instructional
Plan Alignment
Strategy #3: District Grade Level Meetings
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The NLSD will increase its focus on the implementation of more research-based and
research-validated reading programs and practices in order to be more precise in
targeting skill deficits and closing those achievement gaps. These trainings will be
done annually and in review as needed. The goal will be to continue to improve rate
of participation in the regular education setting and have a postive impact on LRE
percentages. Student scores in annual standardized testing will provide eveidence
toward successful implementation of these practices.

2018-2019
* Provide training to special education tecahers on effective progress monitoring
practices using AIMSWeb
8/27/2018

6/30/2021

Reading NCLB #1

* Provide teachers with training and practice on research based curriculum and
instructional programs
* Provide teachers with ongoing training on writing effective reading goals
* Provide training to all reguar education teacher on effective progress monitoring
practices using AIMSWeb
*Provide training to all teachers on effective intervention strategies to increase
student performance

2019-2020
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* Provide training to special education tecahers on effective progress monitoring
practices using AIMSWeb
* Provide teachers with training and practice on research based curriculum and
instructional programs
* Provide teachers with ongoing training on writing effective reading and writing
goals
* Provide training to all reguar education teacher on effective progress monitoring
practices using AIMSWeb
*Provide training to all teachers on effective intervention strategies to increase
student performance

2020-2021

* Provide training to special education tecahers on effective progress monitoring
practices using AIMSWeb
* Provide teachers with training and practice on research based curriculum and
instructional programs
* Provide teachers with ongoing training on writing effective reading and language
arts goals
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* Provide training to all reguar education teacher on effective progress monitoring
practices using AIMSWeb
*Provide training to all teachers on effective intervention strategies to increase
student performance

Person Responsible
Supervisor of Special
Education; Director of
Special Services

SH
3.0

S
6

EP
15

Provider
IU13 and NLSD

Knowledge

Improve knowledge of evidence based reading instructional methods and programs.

Supportive
Research

Same as above.

Type
School
Entity

App.
Yes

Designed to Accomplish


For classroom teachers, school

counselors and education
specialists:


For school and district
administrators, and other
educators seeking leadership
roles:





Enhances the educator’s content knowledge in the area of the educator’s
certification or assignment.
Increases the educator’s teaching skills based on research on effective practice, with
attention given to interventions for struggling students.
Provides educators with a variety of classroom-based assessment skills and the skills
needed to analyze and use data in instructional decision-making.
Empowers educators to work effectively with parents and community partners.

Provides the knowledge and skills to think and plan strategically, ensuring that
assessments, curriculum, instruction, staff professional education, teaching materials and
interventions for struggling students are aligned to each other as well as to Pennsylvania’s
academic standards.
Provides leaders with the ability to access and use appropriate data to inform
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Training Format









Participant Roles 





Follow-up Activities


decision-making.
Empowers leaders to create a culture of teaching and learning, with an emphasis on
learning.

LEA Whole Group Presentation
School Whole Group Presentation

Classroom teachers
Principals / Asst. Principals
School counselors
Paraprofessional
New Staff
Other educational
specialists
Related Service Personnel
Parents

Team development and
sharing of content-area lesson
implementation outcomes, with
involvement of administrator and/or
peers
Analysis of student work,
with administrator and/or peers
Creating lessons to meet
varied student learning styles




Grade Levels


Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)
High (grades 9-12)



Evaluation Methods



Classroom observation focusing on
factors such as planning and preparation,
knowledge of content, pedagogy and
standards, classroom environment,
instructional delivery and professionalism.
Student PSSA data
Participant survey
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LEA Goals Addressed:

Start

7/1/2018

Establish a district system that fully ensures
professional development is focused,
comprehensive and implemented with
fidelity.

End

Title
Design a professional
development plan to focus on
6/30/2021
best practice teaching
strategies to improve student
engagement and achievement.
Person Responsible SH
S
EP
Principal
1.0
6
70

Knowledge

Strategy #1: Common Assessment within
Grade/Subject
Strategy #2: Curriculum and Instructional
Plan Alignment
Strategy #3: District Grade Level Meetings

Description
Faculty meeting Agendas

Provider
HS administration

Type
School
Entity

App.
No

Book Review, "Teach Like a Champion"
Planning that Ensures Academic Achievement

Supportive
Research

Structuring and Delivering Your Lessons
Engaging Students in your lessons
Creating A Strong Classroom Culture

Designed to Accomplish

For classroom teachers, school
counselors and education

specialists:


Enhances the educator’s content knowledge in the area of the educator’s
certification or assignment.
Increases the educator’s teaching skills based on research on effective practice, with
attention given to interventions for struggling students.
Provides educators with a variety of classroom-based assessment skills and the skills
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For school and district

administrators, and other
educators seeking leadership

roles:


Training Format







Participant Roles




Follow-up Activities

needed to analyze and use data in instructional decision-making.
Empowers educators to work effectively with parents and community partners.

Provides the knowledge and skills to think and plan strategically, ensuring that
assessments, curriculum, instruction, staff professional education, teaching materials and
interventions for struggling students are aligned to each other as well as to Pennsylvania’s
academic standards.
Provides leaders with the ability to access and use appropriate data to inform
decision-making.
Empowers leaders to create a culture of teaching and learning, with an emphasis on
learning.
Instructs the leader in managing resources for effective results.

LEA Whole Group Presentation
Professional Learning Communities

Classroom teachers
Principals / Asst. Principals
School counselors
New Staff

Creating lessons to meet
varied student learning styles
Peer-to-peer lesson
discussion


Grade Levels

High (grades 9-12)


Evaluation Methods


Classroom observation focusing on
factors such as planning and preparation,
knowledge of content, pedagogy and
standards, classroom environment,
instructional delivery and professionalism.
Standardized student assessment
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LEA Goals Addressed:

Start

7/1/2018

Establish a district system that fully ensures
professional development is focused,
comprehensive and implemented with
fidelity.

End

Title

6/30/2021

Literacy Design Collaborative

Person Responsible
Principal

Knowledge

Supportive
Research

SH
8.0

data other than the PSSA
Classroom student assessment data
Review of participant lesson plans
Review of written reports
summarizing instructional activity

Strategy #1: Curriculum and Instructional
Plan Alignment
Strategy #2: District Grade Level Meetings

Description
LDC workshop sign in

S
4

EP
7

Teacher Modules
Samples of Student work
Provider
IU 13

Type
IU

App.
Yes

Understanding the framework of LIteracy Design Collaborative merges the Common Core State Standards with
subect area content for a rigorous, engaging classroom experience that will develop high-level reading, writing,
and thinking skills. Also, Use of common rubrics to score and learn from student work and teacher developed
modules, and development of LDC module to be implemented in the schools.
Rubrics
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Common Assessments
Reading/Writing across disciplines
Collaboration
PLC
Designed to Accomplish


For classroom teachers, school

counselors and education
specialists:




For school and district

administrators, and other
educators seeking leadership

roles:


Training Format





Enhances the educator’s content knowledge in the area of the educator’s
certification or assignment.
Increases the educator’s teaching skills based on research on effective practice, with
attention given to interventions for struggling students.
Provides educators with a variety of classroom-based assessment skills and the skills
needed to analyze and use data in instructional decision-making.
Empowers educators to work effectively with parents and community partners.

Provides the knowledge and skills to think and plan strategically, ensuring that
assessments, curriculum, instruction, staff professional education, teaching materials and
interventions for struggling students are aligned to each other as well as to Pennsylvania’s
academic standards.
Provides leaders with the ability to access and use appropriate data to inform
decision-making.
Empowers leaders to create a culture of teaching and learning, with an emphasis on
learning.
Instructs the leader in managing resources for effective results.

Series of Workshops
Live Webinar
Offsite Conferences
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Participant Roles




Classroom teachers
Principals / Asst. Principals


Grade Levels

High (grades 9-12)





Follow-up Activities



Analysis of student work,
with administrator and/or peers
Creating lessons to meet
varied student learning styles
Peer-to-peer lesson
discussion
Lesson modeling with
mentoring
Journaling and reflecting


Evaluation Methods




Classroom observation focusing on
factors such as planning and preparation,
knowledge of content, pedagogy and
standards, classroom environment,
instructional delivery and professionalism.
Standardized student assessment
data other than the PSSA
Classroom student assessment data
Participant survey
Review of participant lesson plans
Review of written reports
summarizing instructional activity
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District Level Affirmations
We affirm that this District Level Plan was developed in accordance, and will comply with the
applicable provisions of 22 Pa. Code, Chapters 4, 12, 16, and 49. We also affirm that the contents are
true and correct and that the plan was placed for public inspection in the school district/AVTS
offices and in the nearest public library until the next regularly scheduled meeting of the board or
for a minimum or 28 days whichever comes first.
We affirm that the responses in the Professional Education Core Foundations and the Professional
Development Implementation Steps focus on the learning needs of each staff member to enable all
staff members meet or exceed the Pennsylvania academic standards in each of the core subject
areas.
No signature has been provided
Board President
No signature has been provided
Superintendent/Chief Executive Officer
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Special Education Affirmations
We also affirm our understanding that any requests for any deviations from the Chapter 14
regulations, standards, policies, and procedures must be made in writing to the Pennsylvania
Department of Education. The school district understands that the Special Education Component of
the District Level Plan will be approved by PDE in accordance with the following criteria as set forth
in 22 Pa. School Code § 14.104 and as part of the District Level Plan:
1. There are a full range of services, programs and alternative placements available to the
school district for placement and implementation of the special education programs in the
school district.
2. The school district has adopted a child find system to locate, identify and evaluate young
children and children who are thought to be a child with a disability eligible for special
education residing within the school district's jurisdiction. Child find data is collected,
maintained, and used in decision-making. Child find process and procedures are evaluated
for its effectiveness. The school district implements mechanisms to disseminate child find
information to the public, organizations, agencies, and individuals on at least an annual basis.
3. The school district has adopted policies and procedures that assure that students with
disabilities are included in general education programs and extracurricular and nonacademic programs and activities to the maximum extent appropriate in accordance with an
Individualized Education Program.
4. The school district will comply with the PA Department of Education, Bureau of Special
Education's revision notice process.
5. The school district follows the state and federal guidelines for participation of students with
disabilities in state and district-wide assessments including the determination of
participation, the need for accommodations, and the methods of assessing students for
whom regular assessment is not appropriate.
6. The school district affirms the Pennsylvania Department of Education that funds received
through participation in the medical assistance reimbursement program, ACCESS, will be
used to enhance or expand the current level of services and programs provided to students
with disabilities in this local education agency.
We affirm that the school district has completed a 28 day public inspection and comment period as
required under 22 PA Code § 4.13 (d) prior to the school entity's governing board approval and
submission to the Department of Education (Bureau of Special Education).
Affirmed by Glen Gray on 4/30/2018
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Board President
Affirmed by Erik Bentzel on 4/30/2018
Superintendent/Chief Executive Officer

